
Florham Park English Language Arts Curriculum

Grade 8 Scope and Sequence

-Grade 8 Scope and Sequence

Reading Workshop Writing Workshop Words Study Grammar Skill Work
September/
November
(30 Instructional
Days per Unit)

Establishing an Independent Reading
Life
In this 2-week mini unit, students will
be taught the groundwork for
establishing a meaningful independent
reading life for the entire school year.
Investigating Characterization OR
In this unit, students will begin the hard
work of moving from studying
characters to studying characterization
in stories and novels.
Critical Literacy
This unit will focus on deepening
comprehension, deepening reading
identities, and students’ writing about
reading. Students will be encouraged to
bring their own identities into each text
as they read while also considering how
each student’s identity can shape their
responses to their reading. The unit will
then shift into the types of power that
are present within their readings.

The Literary Essay (Analyzing craft and
theme)
In this unit, students are taught how to
read deeply across texts to find common
threads and then analyze the text to write
essays about literature.

Linguistics
Lesson 14 - pend, pond
Lesson 15 - port
Lesson 16 - pos, pon
Lesson 17 - sens, sent

● Capitalization rules review
● Apply active/passive voice

purposefully

December/J
anuary
(30 Instructional
Days per Unit)

Argument Reading: Critical
Nonfiction Research Across Text Sets
In this unit students will continue their
study of nonfiction texts with a lens on
bias and reliability and an aim toward
creating text sets to aid in independent
research.

Position Papers (Research and
Argument)
In this unit, students are taught to tackle
complex world issues, coming to new
understandings and deeper realizations,
and ultimately developing the confidence
to write about complicated issues in a way
that does not simplify the complexity of the
issue.

Linguistics
Lesson 18 - spic, spect
Lesson 19 - sta, stat, stit
Lesson 20 - ten, tin, tain

● Use semi-colons
purposefully

● Use commas purposefully
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February/
March
(30 Instructional
Days per Unit)

Literary Nonfiction
In this unit, students will tackle
nonfiction reading with a lens of
appreciating the art of well written
nonfiction and the power it has to effect
change in the world.

Investigative Journalism
In this unit, students are taught how to
write narrative nonfiction, using the same
techniques used by journalists.

Linguistics
Lesson 21 - tort, tor, tors
Lesson 22 - tract, tray, trai, trea,
trek, trig, tric
Lesson 23 - veh, vect, voy, vi, vey

● Use ellipses correctly and
purposefully

● Use commas purposefully
to extend sentences
(appositives,
dependent/independent
clauses, etc.)

April/June
(30 Instructional
Days per Unit)

Test Prep
Dystopian Book Clubs
In this unit students are immersed in
dystopian literature while learning
author’s craft and literary elements.
Students practice deep thinking about
texts in the literary traditions and
story/character archetypes.

Test Prep Linguistics
Lesson 24 - vers, vert, vort
Lesson 25 - vide, vis, vic, view,
vey, voy
Lesson 26 - voc, vok

● Connotative language

June Memoir
In this unit, students will learn to analyze
their life experiences to determine what it
is they want to convey about themselves
and their lives and make purposeful craft
and structure choices to do so.
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Reading Workshop Grade: 8
Pre-Unit 1:  Establishing an Independent Reading Life

Unit Overview:
One of the truly consistent findings in reading research is that reading a lot matters.  Reading widely, voraciously, and independently is the primary action that can spark
meaningful and lifelong learning.  This unit will focus on helping students develop an independent reading life that will set them up to have an active independent reading
life throughout the entirety of the school year.

**Depending upon the needs of students, lessons from this unit can be added to the first reading unit, rather than teaching this as a stand-alone unit.  After reviewing
summer reading assignments and listening in on group discussions about novels that they read, assess to see how many students already have an active reading life.  If
students are already active readers, then these lessons may be used for targeted, small group instruction, rather than as whole class lessons.**

New Jersey Student Learning Standards
RI.8.1. - Cite the textual evidence and make relevant connections that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from
the text.
RI.8.2. - Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective
summary of the text.
RI.8.3. - Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or categories). Craft
and Structure
RI.8.4. - Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of specific
word choices on meaning and tone, including analogies or allusions to other texts.
RI.8.5. - Analyze the structure an author uses to organize a specific paragraph in a text, including the role of particular sentences, to develop and to refine a key concept.
RI.8.6. - Determine an author’s point of view or purpose in a text and analyze how the author acknowledges and responds to conflicting evidence or viewpoints.
Integration of Knowledge and Ideas
RI.8.7. - Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital text, video, multimedia) to present a particular topic or idea. RI.8.8. -
Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient; recognize when
irrelevant evidence is introduced.
RI.8.9. - Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) two or more texts that provide conflicting information
on the same topic and identify where the texts disagree on matters of fact or interpretation.
RL.8.1. - Cite the textual evidence and make relevant connections that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from
the text
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RL.8.2. - Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot;
provide an objective summary of the text.
RL.8.3. - Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
RL.8.4. - Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word
choices on meaning and tone, including analogies or allusions to other texts.
RL.8.5. - Compare and contrast the structure of two or more texts and analyze how the differing structure of each text contributes to its meaning and style.
RL.8.6. - Analyze how differences in the points of view of the characters and the audience or reader (e.g., created through the use of dramatic irony) create such effects as
suspense or humor.
RL.8.7. - Evaluate the choices made by the directors or actors by analyzing the extent to which a filmed or live production of a story or drama stays faithful to or departs
from the text or script.
RL.8.9. - Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) how a modern work of fiction draws on themes,
patterns of events, or character types from myths, traditional stories, or religious works such as the Bible, including describing how the material is rendered new.
RL.8.10. - By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, scaffolding as needed.
Enduring Understandings Essential Questions

1. Reading can be enjoyable, and it only gets better as you get stronger at it. 1. What do readers who enjoy reading do differently?
2. What can I do to become a stronger reader?

Professional Resources Evidence of Learning (Assessments)
● Units of Study Online Resources
● Establishing an Independent REading life by Lucy Calkins
● 2018-19 Teachers College Calendar, Eighth Grade  Establishing an

Independent REading Life Unit
● Florham Park ELA PD Sharing Website
● The Reading Strategies Book: Your Everything Guide to Developing Strong

Readers by Jennifer Serravallo
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee

Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer

Serravallo

● Teachers College Running Records
● Summer reading assignments
● Writing about reading
● Student notebooks
● Reading logs
● Observations of partner work
● Conferencing and small groups
● Learning Progressions

Suggestions for Differentiation Mentor Texts/Read Alouds
● Conferring Menus
● Conferring Curriculum
Bend I
2 - Deepening Students' Talk and Writing about Their Characters
4 - Revisiting Traits versus Emotions

● Any appropriate grade 8 novel as a read-aloud model to set up the
routines

● Any short stories from Flying Lessons
● Teacher-selected books for book talks and modeling good reader

behaviors
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6 - Matching Students' Writing about Reading to Their Reading Work
7 - Supporting Purposeful Thinking and Talking about Texts
Bend II
10 - Supporting Students in Citing Texts
11 - Using Bands of Text Complexity to Introduce New Reading Work
12 - Genre-Based Small Groups
14 - Tracing Time Changes in Novels
Bend III
17 - Using Timelines and Post-Its to Trace Motifs and Themes
18 - Learning More about Students' Reading Lives
Integrated accommodations and modifications for special education students, English
language learners,  students at risk of school failure, gifted and talented students and
students with 504 plans
Interdisciplinary Connections Technology Integration Strategies for Instruction

● Understand what it means to “read close” in social studies, science, and
foreign language.

● Offer short, nonfiction picture books and nonfiction articles on science,
social studies, and foreign language related activities to encourage building
background knowledge and independent reading about topics of interest to
students.

● Encourage students to respond to texts in their specific subject area
notebooks as they reflect on what they have been reading.

● Highlight texts, themes, and reflections that connect to themes related to the
Holocaust; i.e. power, bullying, empathy, and social activism.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html,

storylineonline.net, storyit.com, Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to

write the words from their word sorts.
● Use Inspiration to create a double timeline looking at plot events and

character motivation.
Media Literacy Integration Global Perspectives

● Use multiple forms of print media (including books
illustrations/photographs/artwork video clips, commercials, podcasts,
audiobooks, Playaways, newspapers, magazines) to practice reading and
comprehension skills.

● Research/read books on the Holocaust
● Projects related to Holocaust (ex. Timeline on Anne Frank’s Life)
● Research/read book on science unit “evidence of a common ancestry)

● Celebrating Hispanic Heritage Month (September 15th- October 15th)
● International Dot Day (September 16th)
● National Disability Employment Awareness Month
● National Italian American Heritage Month

21st Century Themes (as applies to content area) Integration of 21st Century Skills
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Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy
Social Justice Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
Media Literacy
Life and Career Skills

Bend/Goals Teaching Points
Launch Reading Workshop
Session 1 - (Finding Reasons to Read)

Session 2 - (Developing Our Reading Histories)

Session 3 - (Becoming a Stronger Reader by
Planning to Read More)

Session 4 - (Reading As Part of a Community)

● Today I want to teach you that readers have many different reasons to read, and those reasons are different for
everyone.

○ Readers do this by:
1. thinking about all the reasons they need to be able to read well.
2. considering that one of the most important reasons to read is for the enjoyment of it.
3. spending time examining several books to select one that they might enjoy reading.
4. immersing themselves in a story, looking for things to enjoy.

● Today I want to teach you that readers develop personal reading identities based on their history of books and
authors they have read that have affected them.  One way readers become aware of this is by reflecting on
particular authors and books that have impacted them deeply.

○ Readers do this by:
1. naming books they remember reading.
2. ranking them using their own system to explain why they loved them and, perhaps, listing them

from most to least favorite.
3. recording their textual lineages.
4. allowing themselves to fall in love with a book or author as a way to always have a book “on deck”.

● Today I want to teach you that readers make plans for their future reading.  They have physical and virtual
stacks of books to read, and they constantly curate those stacks.

○ Readers do this by:
1. ‘tasting’ several books to see what they like.
2. sharing books with other readers
3. finding different places to get these books to read.

● Today I want to teach you that readers develop clear routines and habits that help them get a lot of work done.
One way they do this is they consider their community when using a shared resource, like their library or
classroom supplies.  They develop and use systems to make sure that they, along with everyone else, can find
what they need.

○ Readers do this by:
1. understanding that routines are what help develop discipline and improve reading.
2. coming to class prepared each day.
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Session 5 - (Maintaining a Reading Log)

Session 6 - (Remembering What We Read)

Session 7 - (How to Make Your Reading More
Interesting)

Session 8 - (Celebrating Our Reading Lives)

3. getting started on their own during independent reading/work time.
4. sharing the responsibility of maintaining the quality of the classroom routines and materials.

● Today I want to teach you that readers remember the books they’ve read, figuring out techniques that will help
them keep track of their reading that make sense for them personally.

○ Readers do this by:
1. selecting an organizational system that works best for them for maintaining a reading log.
2. maintaining an accurate reading log.
3. using their reading logs to assess their own reading progress and growth and to set goals for

themselves to continue reading independently.
4. sharing their reading logs with their partners to keep themselves and their partners accountable for

independent reading.
● Today I want to teach you that readers figure out how to keep track of parts of the books that they want to

remember or refer to.  One way they do this is to annotate, either by writing in the margins (if they own the
book), with tiny Post-Its, or by occasionally creating illustrations that they tuck inside the book.

○ Readers do this by:
1. developing behaviors that push themselves to regular annotations.
2. occasionally sharing annotations with partners or classmates.
3. giving and receiving feedback on their annotations.

● Today I want to teach you that readers plan what and how to annotate to make their reading lives even more
interesting.

○ Readers do this by:
1. deciding what they’re interested in studying about their books (characters, setting, themes, plot

events, craft moves, etc.)
2. deciding how they might track what they’re studying.
3. sharing their pages with classmates or partners.

● Today I want to teach you that readers share and celebrate reading plans and projects with other readers.
○ Readers do this by:

1. giving book talks to their classmates.
2. following a series to completion.
3. researching an author and reading as many of his or her books as they can.
4. Pushing themselves to think more complexly about what they are reading.

Skills (Students will be able to…)
● Understand that reading is essential for lifelong success
● Find a way to track what they have read
● Annotate their reading in a way that fosters conversation
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● Share what they have read with others

Reading Workshop Grade: 8
Unit 1:  Investigating Characterization

Unit Overview:
This unit focuses on the skills readers need to be able to analyze characterization deeply, and follows the deep study of characters students conducted in grades 6 and 7.
The study of characters is delightful.  It is the study of human weaknesses and strengths, of relationships and learning.  The study of characterization is the study of how
authors create these characters.  It is the study of authorial techniques.  The beauty of this work is that readers come to see more in the stories they read.  They read like
writers, appreciating the craft of the text as well as the story.  The trick of this work is to read it in such a way that you hold onto the magic of reading.  Students will pay
particular attention to building readers’ habits as well as to developing interpretation skills.  In Bend 1 of the unit, students will read a variety of short stories by the
authors whom they’ll study later, considering what factors shape the perspective of the main character.  Because the stories are becoming more complex, students will
also study minor characters as well, thinking about what shapes their perspectives.  In Bend 2, students will have selected an author they have chosen to study further as
they dive into the study of author’s craft.  They’ll begin by looking at moments in the narratives as windows into characters.  They’ll work to link the author’s techniques
with the author’s goals.  In Bend 3, students will investigate authorial control.  They’ll think about how the author leads the reader in one direction or another, using
scenes to reveal new sides to characters.  They will look for patterns in the study of an author through the reading of two novels.  At the end of the unit, book clubs will
produce short video author talks on the author they studied, which will be shared with future students.

*This unit is designed as a Grades 6-8 unit.  In order to meet the needs of all learners in the class, this curriculum represents the full set of teaching points.  Teachers
should utilize running record and learning progression data to determine which teaching points meet the needs of the whole class and should be delivered for whole-class
instruction, or those teaching points that meet the needs of selected students and should be delivered in small groups.  This unit is designed to follow A Deep Study of
Character, and the first bend may have been taught in 7th grade, depending on the ability of the whole class.*

New Jersey Student Learning Standards
RL.8.1. - Cite the textual evidence and make relevant connections that most strongly supports an analysis of what the text says explicitly as well as inferences drawn
from the text.
RL.8.2. - Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot;
provide an objective summary of the text.
RL.8.3. - Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
RL.8.4. - Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word
choices on meaning and tone, including analogies or allusions to other texts.
RL.8.5. - Compare and contrast the structure of two or more texts and analyze how the differing structure of each text contributes to its meaning and style.
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RL.8.6. - Analyze how differences in the points of view of the characters and the audience or reader (e.g., created through the use of dramatic irony) create such effects as
suspense or humor.
RL.8.7. - Evaluate the choices made by the directors or actors by analyzing the extent to which a filmed or live production of a story or drama stays faithful to or departs
from the text or script.
RL.8.9. - Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) how a modern work of fiction draws on themes,
patterns of events, or character types from myths, traditional stories, or religious works such as the Bible, including describing how the material is rendered new.
RL.8.10. - By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, scaffolding as needed.
W.8.9. - Draw evidence from literary or informational texts to support analysis, reflection, and research.
W.8.9.A. - Apply grade 8 Reading standards to literature (e.g., “Analyze how a modern work of fiction draws on themes, patterns of events, or character types from
myths, traditional stories, or religious works such as the Bible, including describing how the material is rendered new”).
SL.8.1. - Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues,
building on others’ ideas and expressing their own clearly.
SL.8.1.A. - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text,
or issue to probe and reflect on ideas under discussion.
SL.8.1.B. - Follow rules for collegial discussions and decision-making, track progress toward specific goals and deadlines, and define individual roles as needed.
SL.8.1.C. - Pose questions that connect the ideas of several speakers and respond to others’ questions and comments with relevant evidence, observations, and ideas.
SL.8.1.D. - Acknowledge new information expressed by others, and, when warranted, qualify or justify their own views in light of the evidence presented.
SL.8.4. - Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen details;
use appropriate eye contact, adequate volume, and clear pronunciation.
L.8.3. - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.8.3.A. - Use verbs in the active and passive voice and in the conditional and subjunctive mood to achieve particular effects (e.g., emphasizing the actor or the action;
expressing uncertainty or describing a state contrary to fact).
L.8.4. - Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing flexibly from a range of
strategies.
L.8.4.A. - Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.
L.8.4.B. - Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., precede, recede, secede).
L.8.4.C. - Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its
precise meaning or its part of speech.
L.8.4.D. - Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).
L.8.5. - Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
L.8.5.A. - Interpret figures of speech (e.g. verbal irony, puns) in context.
L.8.5.B. - Use the relationship between particular words to better understand each of the words.
L.8.5.C. - Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., bullheaded, willful, firm, persistent, resolute).
L.8.6. - Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word
or phrase important to comprehension or expression.
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Enduring Understandings Essential Questions
1. Readers revise their thinking about characters in the face of new evidence.
2. Readers become more and more independent in their thinking work about

reading.
3. Stories suggest certain kinds of thinking at certain points.
4. Readers learn how to deeply analyze a story while also taking time to

immerse themselves in it and enjoy it.
5. Readers study an authors techniques across two or more works and learn to

identify elements of the author’s style.

1. How do readers know what to write about when they are studying
characters?

2. How can readers grow themselves to read more each day?
3. What happens when you change your mind about a character theory as

you are reading?
4. How do authors lead readers to develop ideas about characters without

stating those ideas outright?

Professional Resources Evidence of Learning (Assessments)
● Units of Study Online Resources
● Investigating Characterization by Mary Ehrenworth and Katy Wischow
● 2018-19 Teachers College Calendar,Sixth  Grade  A Deep Study of

Character Unit
● Florham Park ELA PD Sharing Website
● The Reading Strategies Book: Your Everything Guide to Developing Strong

Readers by Jennifer Serravallo
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee

Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer

Serravallo

● Teachers College Running Records
● Writing about reading
● Student notebooks
● Reading logs
● Observations of partner work
● Conferencing and small groups
● Learning Progressions

Suggestions for Differentiation Mentor Texts/Read Aloud
● Conferring Menus
● Conferring Curriculum
Bend I
2 - Supporting Engagement, Volume, and Transfer
3 - Advanced Seminars in Narrative Point of View
4 - InvestigatingVolume (Partner/Independent Reading) as Kids Read, and
ResearchingPossible Peer Mentors
5 - Helping Students Move Up Reading Levels
6 - Using Social and Academic Insights to Form Clubs
7 - Peer Conferring
Bend II
9 - Strengthening Independence with Student-Led Teaching
10 - Helping Students Explore More Characterization Techniques

● Flying Lessons & Other Stories edited by Ellen Oh
● Fresh Ink edited by Ellen Oh
● “How to Transform an Everyday, Ordinary Hoop Court into a Place of

Higher Learning and You at the Podium” by Matt de la Pena
● “The Rights to the Streets of Memphis” by Richard Wright
● video “Be Brave”
● video “Snack Attack”
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11 - Building Vocabulary Purposefully
13 - Acting on Your Assessment of Student Needs
Bend III
16 - Strengthening Club Bonds
17 - Making Sure That Students, Too, Are Using Time Well
18 - Transactional Reading Response
19 - Applying Analytical Lenses across Texts
Integrated accommodations and modifications for special education students, English
language learners,  students at risk of school failure, gifted and talented students and
students with 504 plans
Interdisciplinary Connections Technology Integration Strategies for Instruction

● Close Reading of primary documents, works of art, music lyrics, videos, and
advertisements to draw conclusions about the character of the writer or
audience (detecting bias, etc.)

● Research Simulation Task  interpretation across multiple texts on the same
topic (using paired texts such as those available on Newsela)

● Use Standards for Mathematical Practice to support debate/inquiry across
ALL content areas

● Have discussion/read books on the Holocaust & 9/11 events focusing on
point of view

● Highlight texts, themes, and reflections that connect to themes related to the
Holocaust; i.e. power, bullying, empathy, and social activism.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html,

storylineonline.net, storyit.com, Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to

write the words from their word sorts.
● Use Inspiration to create a double timeline looking at plot events and

character motivation.
Media Literacy Integration Global Perspectives

● Use multiple forms of print media (including books
illustrations/photographs/artwork video clips, commercials, podcasts,
audiobooks, Playaways, newspapers, magazines) to practice reading and
comprehension skills.

● Research/read interactive digital graphs and charts on topics related to fields
of study in science, foreign language, and social studies.

● Projects related to Holocaust (ex. Timeline on Anne Frank’s Life)
● Research/read book on science unit “evidence of a common ancestry”
● Create a video of an author recommendation, upload to a webpage, and

create a QR code for other students to access the recommendation

● Celebrating Hispanic Heritage Month (September 15th- October 15th)
● International Dot Day (September 16th)
● National Disability Employment Awareness Month
● National Italian American Heritage Month
● Red Ribbon Week
● Week of Respect

21st Century Themes (as applies to content area) Integration of 21st Century Skills
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Grade 8 Scope and Sequence

Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy
Social Justice Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
Media Literacy
Life and Career Skills

Bend/Goals Teaching Points
Bend I: A Deep Dive into
Perspective
Session 1 (Read-Aloud: Attending to Details that
Illuminate Perspective)

Session 2 (Attending to Minor Characters and
How They See the World)

Session 3 (Figuring Out Point of View--Who Is
Telling the Story?)

● Today I want to teach you that to understand a character’s perspective, readers pay attention to
details--especially details that show what a character needs or desires and what barriers get in their way.
When you notice details about what a character wants, and what gets in his or her way, you begin to better
understand the perspective of a character. (Page 8)

○ Readers do this by:
1. reading text with questions in mind: “What do main characters need or desire?” and “What barriers

or conflicts get in their way?”
2. paying attention to small details and specific phrases that illuminate a character’s perspective.
3. asking about a character’s past experiences and thinking about how they have shaped their

perspectives.
4. identifying the parts of the text that seem most important.
5. noticing how the author is leading them to certain ideas about the character.

● Today I want to remind you that readers not only consider what shapes the main characters’ perspectives.
They also do this for minor characters.  One tip I’ll give you is that since you rarely get to hear the inner
thinking of minor characters, to understand them, you especially look for details that are embedded in dialogue
or actions. (Page 20)

○ Readers do this by:
1. noticing lines in a text that develop a minor character.
2. reading between the lines, paying attention to dialogue and actions to infer how minor characters see

the world.
3. practicing with several stories to gain exposure to a variety of minor characters.

● Today I want to teach you that sometimes the reader hears a story through the voice of one character, and then
everything is shaped by that character’s point of view.  Other times the reader gets a wider point of view, seeing
scenes that the main character isn’t in.  One way readers investigate point of view is to look closely at how the
story begins. (Page 27)

○ Readers do this by:
1. identifying which character’s voice is telling the story early on by asking, “Who is telling this story?

How do we, as readers, know?”
2. paying attention to the pronouns the author uses to help identify the kind of narration that is being
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Session 4 (Authors Lead Reades to Epiphanies)

Session 5 (Authors Channel Readers’ Sympathy
by Controlling Access to Characters’ Inner
Thinking)

Session 6 - (Distinguishing Simultaneous,
Multiple Perspectives)

used in the text.
3. staying alert to who the story mostly follows, and paying attention when the story leaves that

character to discover a window into another character’s perspective.
● Today I want to teach you that often, when you think a character or person has changed, it’s really your

perception of that character that has changed.  Ask yourself, “What new information has led to my change of
perspective on a character?” (Page 35)

○ Readers do this by:
1. noticing how the author layers all sorts of details to deliberately lead readers to think a certain way

about the characters.
2. staying alert to details that may cause their thinking about the character to change.
3. analyzing the first moment that leads them to change their thinking.
4. reading with heightened awareness, alert to when authors are controlling what the reader knows and

doesn’t know.
5. identifying critical moments in the text where their perspective of the character changed.

● Today I want to teach you that one way authors control readers’ sympathy for a character is by giving or
restraining access to that character’s inner thinking.  When readers have more access to a character’s inner
thinking, they tend to sympathize more with that character.  Readers, then, can investigate which characters
they sympathize more or less with, and why. (Page 40)

○ Readers do this by:
1. recognizing when an author provides inner thinking for one character, but not for another.
2. understanding the relationship between having access to the inner thinking of one character and how

the author is helping them to sympathize more with certain characters.
3. being alert to writers’ craft.
4. noticing which characters they sympathize with, and recognizing how this may be related to access

to characters’ inner thinking.
5. changing their thinking about a character as they learn more about their inner thinking.

● Today I want to teach you that in books, as in life, sometimes characters have very different perspectives.
Readers are alert to moments in a story when characters seem to have different perspectives, and they try to
better understand these differences.  Sometimes, it can be helpful for a reader to role-play the mind-set of a
character. (Page 46)

○ Readers do this by:
1. trying to understand the perspective of a character by role-playing their perspective.
2. understanding the reasons behind why a character behaves in a certain manner.
3. reconsidering the actions of some characters who may have seemed justified at first, and justifying

the actions of other characters who may have seemed cruel or unreasonable at first.
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Session 7 - (Reflecting across the Parts of a
Reading Life)

4. being alert for moments when characters display vastly different perspectives.
5. asking themselves, “How can I imagine the mind-set of these characters?”
6. looking for clues to what shapes each character’s perspective in each moment.

● Today I want to teach you that becoming a more powerful reader is a lot like becoming a more powerful soccer
player.  As with anything you want to improve in, it’s worth taking the time to think about what you’re doing
well and ways to become even stronger. (Page 53)

○ Readers do this by:
1. using a different set of lenses to honestly examine their reading life.
2. acknowledging trouble spots in their reading habits.
3. setting specific goals, and thinking about how to change or adjust behaviors to meet those goals.
4. planning a reading life by choosing texts and making plans with other readers to discuss texts.
5. making time for reading, whether it is long chunks of time or stolen moments of time.
6. writing on the run as they read so that important insights are not lost or forgotten.
7. writing more extensively about reading to grow theories as they make time to think back of what

they have read.
8. talking about a text in ways that will help them see more in the text.
9. thinking between texts, not just about individual texts in isolation.

Bend II: Author’s Craft:
Analyzing How Authors Bring
Characters to Life
Session 8 - (Read Aloud: Noticing Moments that
Give Readers Extra Insight into Characters)

Session 9 - (Analyzing Smaller Moments to Get
Even More Insight into Characters)

● Today I want to teach you that there are moments in a book, as in life, where even when there is darkness, light
can still get in.  These moments when the light gets in act like a window into the beating heart of a character,
and they reveal parts of the character that hadn’t shown up before. As readers, we want to pay special
attention to these moments, letting those moments teach us about what really makes this character who they
are. (Page 62)

○ Readers do this by:
1. reading through the lens of, “What moments in this section seem to give me extra insight into the

character?”
2. listening to their gut and trusting their feelings as they read to find important moments.
3. understanding that they may not know why they think a part is revealing, but pausing anyway if

they feel like it is revealing.
4. considering carefully what those small moments might mean.
5. returning to details in the story, thinking about what they might mean, and finding connections.

● Today, I want to teach you that often, in life and in books, the smallest moments are the ones in which
characters are revealed.  It’s important to look past the big, dramatic events to the easily overlooked, smaller
moments because those moments can lead you to deeper understandings of a character. (Page 71)

○ Readers do this by:
1. thinking back over what has happened in the story already.
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Session 10 (Investigating Author’s Techniques)

Session 11 (Reaching for Precise Words to
Describe an Author’s Technique)

Session 12 (Read Aloud: Investigating the
Author’s Goals, as Well as Techniques)

2. looking for smaller, powerful moments within the bigger parts of the story that may have been
forgotten at first.

3. considering if some of those smaller moments are worth revisiting.
4. going back to a powerful moment, paying attention to tiny details, and looking for new insights

about the character.
5. being alert for moments that reveal characters.
6. stopping when characters act in surprising ways, when they seem to change, or when their emotions

as a reader change.
7. paying attention if something in the story feels repeated.

● Today I want to teach you that once you get to know an author well, you come to recognize that author’s
trademarks--the author’s distinctive style of writing.  More specifically, you recognize the author’s ways of
bringing a character to life. (Page 78)

○ Readers do this by:
1. reminding themselves of techniques that writers of narratives use, and the reasons they use them.
2. examining sections of text to see how the author has written something.
3. finding other places in the text where the author has done something similar.
4. reading more by that writer, and looking for similar uses of the same techniques.
5. making their own technique charts to model what they use for writing as they begin to study an

author for his or her technique.
● Today I want to teach you that readers don’t just use the first word that comes to them to describe a technique.

Just like they reach for the exact words to describe a character, they push themselves to use more specific
language to describe what an author is doing. (Page 85)

○ Readers do this by:
1. revisiting text to get a more specific idea of what the technique is that is being used,
2. mulling over what the author is really doing with the technique, how the author was using the

technique.
3. using words that are more specific and precise to capture what the author was doing.
4. revising their notes to reflect their new thinking.

● Today I want to teach you that thinking about why an author makes choices in another part of understanding
the author’s writing style.  As readers, it is important to identify the author’s possible goals in trying to create
strong characters as we read.  Then, we should continue thinking about the author’s techniques and try to
connect them to his or her goals. (page 93)

○ Readers do this by:
1. reviewing their notes on narrative writers’ goals

Revised August, 2021
Board Adopted on August 22, 2018



Florham Park English Language Arts Curriculum

Grade 8 Scope and Sequence

Session 13 (Rereading and Revising Initial
Thoughts about an Author’s Techniques and
Goals)

Session 14 (“Speed Dating” to Teach Others
What You’re Learning)

2. adding to their notes some more specific goals that writers could have for developing their
characters.

3. reading with a lens on character window moments, but also on what the author is trying to do in
those window moments.

4. considering goals an author is reaching for in key scenes.
5. rereading and revising notes to reflect not just techniques used in character trait development, but

why the author wants us to see the character in that manner.
6. considering that an author might be reaching for more than one goal at a time.

● Today I want to teach you that when you think about an author’s techniques and goals, it helps to reread, and
it really helps to be ready to revise your own first thinking, too. (Page 103)

○ Readers do this by:
1. rereading a familiar text with the lens of revising initial thinking to make it better.
2. thinking about the goals and techniques the author used.
3. pushing themselves to revise their thinking, to get to a second, more thoughtful idea.

● Today I want to teach you that talking about authors’ style can be fun, rather than just a school thing that you
have to learn how to do.  By celebrating the knowledge that you have become readers who are getting hooked
on a new favorite author, you are beginning to see authors’ craft with new clarity, and taking some time to
celebrate that can build enthusiasm for new books and reading experiences. (Page 110)

○ Readers do this by:
1. watching or listening to authors speak about their writing.
2. thinking about what ideas they’ve been growing are worth sharing with others.
3. practicing short conversations with peers to see which ideas have substance and spur conversation.

Bend III: Investigating
Authorial Control
Session 15 (Read Aloud: Authors Set Readers Up
to Develop Intense, Evolving Relationships with
Characters)

● Today I want to teach you that authors set readers up to develop intense relationships with the characters--
relationships that evolve and change over time.  As readers, it is our job to identify how writers not only author
the character, but they also author the reader’s relationship to the character. (Page 117)

○ Readers do this by:
1. skimming through scenes they have already read, and picturing those scenes as they read.
2. watching different characters as they read in order to notice small moments.
3. sharing their thinking with other readers to learn new insights.
4. being alert for extremely subtle character changes at the ends of stories.
5. looking at subtle details that might demonstrate ways the character changes.
6. thinking about how the writer may have linked scenes in the story, and rereading to allow those

links to become more clear.
7. studying scenes one by one.
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Session 16 (Authors Use Time Shifts to Deepen a
Reader’s Relationship with a Character)

Session 17 (Investigating Verb Tense and Its
Relationship to Subtle Shifts in Time)

Session 18 (Readers’ Experience of Characters
Helps Them to Also Explore Themes)

Session 19 (Moving from Themes to
Reinvestigating Authorial Techniques)

● Today I want to teach you that one way an author shapes a reader’s relationship with a character is by shifting
time--by including backstory and flash-forward and by doing other complicated things with time.  When an
author manipulates time in these ways, it’s often to embed significant details about the character. (Page 129)

○ Readers do this by:
1. outlining how time moves in big ways across the story.
2. noticing shifts in time, such as scenes moving across a couple of hours, followed by scenes moving

across several days, and asking, “Why would the author move time in irregular ways?”
3. looking for words and phrases that are clues that time has changed.
4. thinking about how time changes affect their relationship with the character.
5. noticing how the author uses backstory to give them crucial information about the character.
6. noticing parts of the story with several time shifts, and then exploring those parts in detail.
7. noticing words that layer time, such as: always, often, and every.
8. thinking about whether the shifts in time lead them to think differently about characters.

● Today I want to teach you that when you are investigating how authors use time shifts to develop readers’
relationships with characters, another way to find these time shifts is to pay closer attention to verb tense.
Sometimes you’ll notice that when the verb tense shifts, time is shifting, and these time shifts may suggest
subtle new clues about the character. (Page 138)

○ Readers do this by:
1. understanding some of the technical terms for verb tense.
2. looking for verbs in small scenes, and labeling the verb tenses.
3. considering how the use of each tense develops the character in interesting ways.
4. thinking about the implications of verb tense, and how they have an effect on the reader and how the

reader feels about characters.
● Today I want to teach you that if authors deliberately control readers’ relationships with characters, a question

that readers need to ask is, “Why would the author do this?”  The answer may relate to the lessons the author
is trying to impart, to the larger messages the story conveys. (Page 146)

○ Readers do this by:
1. considering that authors focus on the reader’s relationship with a character so that readers learn

some of the same lessons characters do.
2. rereading parts of the text alongside their notes, asking, “Are there any life lessons or themes that

these sections suggest?”
3. considering that these lessons are connected to themes that emerge as the reader’s relationship to a

character evolves.
● Today I want to remind you that whenever you are analyzing the ways an author develops your relationship

with a character, or develops a theme, you can consider not only why but also how the author does this--that is,
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Sessions 20 & 21 (Rehearsing, Producing, and
Sharing Video Author Talks: A Final
Celebration)

you can think about the authorial techniques that an author uses to do this subtle work, often in more than one
story. (Page 153)

○ Readers do this by:
1. recalling the steps they have taken toward connecting craft and theme in their reading.
2. rereading several small moments in the story that helped them get to the theme in the story.
3. thinking about the techniques being used in the story to develop the theme, and how the author may

have specifically chosen a technique to help deliver the theme.
4. connecting a theme with the craft the author is using to develop that theme.

● Today I want to guide you in developing and presenting your final project for this unit: a video book talk about
the author you have studied. (Page 161)

○ Readers do this by:
1. brainstorming to decide what they most want to share about their author’s techniques and/or

tendencies in their video.
2. studying mentor book talks to identify moves that they might like to make in their own video book

talk.
3. considering visuals and tools that they might use to enhance their book talk video.
4. writing a script for the video.
5. rehearsing the script and editing the tools, charts, and script as they rehearse.
6. filming the video, then watching and editing it before submitting it to be shared.

Skills (Students will be able to…)
● Create theories about characters, and then revise theories as new evidence is found
● Read more deeply, making meaning from small details through the text
● Become more fluent readers
● Reflect on what learning they have practiced and on what learning they need to do more of
● Set goals to push their thinking about reading to be deeper
● Research a writer’s style in a number of novels

Writing Workshop Grade:  8
Unit 2:  The Literary Essay

Unit Description:
The ultimate goal of this unit is to lead students toward more independence and rigor in their writing.  This unit begins with teaching students how to write about and
reflect upon the themes they see in the texts they have chosen to read.  Then students will write an essay analyzing an author’s writing craft.  Finally, students will learn
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to write an essay comparing the themes and craft of two texts they have read, developing strong claims of their own about the texts they have read.  An added benefit of
this unit is that students will be taught to be more powerful readers.

Common Core Standards
W.8.1 - Write arguments to support claims with clear reasons and relevant evidence
W.8.1.a - Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and organize the reasons and evidence logically.
W.8.1.b - Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text.
W.8.1.c - Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), counterclaims, reasons, and evidence.
W.8.1.d - Establish and maintain a formal style.
W.8.1.e - Provide a concluding statement or section that follows from and supports the argument presented.
W.8.2.d - Use precise language and domain-specific vocabulary to inform about or explain the topic.
W.8.3.b - Use narrative techniques, such as dialogue, pacing, description, and reflection, to develop experiences, events, and/or characters.
W.8.3.d - Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.
W.8.4 - Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.8.5 - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach, focusing on how well purpose and audience have been addressed.
W.8.6 - Use technology, including the Internet, to produce and publish writing and present the relationships between information and ideas efficiently as well as to
interact and collaborate with others.
W.8.7 - Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused
questions that allow for multiple avenues of exploration.
W.8.9.a - Apply grade 8 Reading standards to literature (e.g., "Analyze how a modern work of fiction draws on themes, patterns of events, or character types from
myths, traditional stories, or religious works such as the Bible, including describing how the material is rendered new").
W.8.10 - Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of
discipline-specific tasks, purposes, and audiences.
RI.8.1 - Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.
RL.8.1 - Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.
RL.8.2 - Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot;
provide an objective summary of the text.
RL.8.3 - Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
RL.8.4 - Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word
choices on meaning and tone, including analogies or allusions to other texts.
RL.8.5 - Compare and contrast the structure of two or more texts and analyze how the differing structure of each text contributes to its meaning and style.
RL.8.10 - By the end of the year, read and comprehend literature, including stories, dramas, and poems, at the high end of grades 6-8 text complexity band independently
and proficiently.
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SL.8.1 - Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues,
building on others' ideas and expressing their own clearly.
SL.8.2 - Analyze the purpose of information presented in diverse media and formats (e.g., visually, quantitatively, orally) and evaluate the motives (e.g., social,
commercial, political) behind its presentation.
SL.8.3 - Delineate a speaker's argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying
when irrelevant evidence is introduced.
SL.8.4 - Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen details;
use appropriate eye contact, adequate volume, and clear pronunciation.
SL.8.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.8.1 - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.8.2 - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.8.2.b - Use an ellipsis to indicate an omission.
L.8.3 - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.8.4 - Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing flexibly from a range of
strategies.
L.8.5 - Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
L.8.6 - Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word
or phrase important to comprehension or expression.

Unit 2: Curriculum for Ells
Differentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream Learners)
Enduring Understandings Essential Questions

1. To understand the genre of argument writing
2. To independently produce writing through the writing process.
3. To self assess writing and set meaningful goals.
4. To understand author’s craft and replicate strategies.
5. To determine importance and angel stories to convey the theme.
6. To experiment with different leads and endings to engage our audience.

1. How do I write a thematic essay?
2. How do I write an author’s craft essay?
3. How do I write a comparative essay?
4. How do I find the theme of a text through an analysis of author’s craft?
5. How do I embed counter arguments within literary essays?
6. How do I publish on the internet?

Professional Resources Evidence of Learning (Assessments)
● Writing Resources and Scope and Sequences
● Units of Study Online Resources
● The Literary Essay Text by Lucy Calkins
● 2018-19 Teachers College Calendar, Eighth Grade The Literary Essay  Unit
● Florham Park ELA PD Sharing Website

● Pre/Post-On-Demand Assessment
● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Learning Progressions
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● The Writing Strategies Book: Your Everything Guide to Developing Strong
Writers by Jennifer Serravallo

● Flip Your Writing Workshop: A Blended Learning Approach by Dana
Johansen and Sonja Cherry-Paul

● How’s It Going? A Practical Guide to Conferring with Student Writers by
Carl Anderson

● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee
Buckner

Suggestions for Differentiation Mentor Texts/Read Alouds
● Conferring Menus
● Conferring Curriculum
Bend I
1-Ambitious Teaching that gets Students off to a productive start
2-Planning ways to clarify what themes are--and are not
3-Keeping momentum high with you're conferring and small groups
4-Supporting students drafting with targeted voiceovers, conferences, and small
groups
5-Using conferences to help students reach their goal
6-Looking for logical Fallacies
7-Supporting strong writers
Bend II
9-Helping students hold on to your teaching
10-Helping students unlock the power of a symbol
12-Working to get it right
13-Options for your students and your coaching
Bend III
15-Responsive Teaching through small-group
16-Coaching on the run
Integrated accommodations and modifications for special education students,
English language learners,  students at risk of school failure, gifted and talented
students and students with 504 plans

● “All Summer in a Day” by Ray Bradbury
● “Harrison Bergeron” by Kurt Vonnegut
● “The Veldt” by Ray Bradbury
● “Those Shoes” by Maribeth Boelts

Interdisciplinary Connections Technology Integration Strategies for Instruction
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● Close Reading of primary documents, works of art, music lyrics, videos,
and advertisements, followed by analysis of theme, craft, or point of view
elements

● Responding to text by stating an opinion about a topic or idea in the text,
defending the opinion with text support and accurate interpretation of the
text

● Use Standards for Mathematical Practice to support debate/inquiry across
ALL content areas

● Highlight texts, themes, and reflections that connect to themes related to the
Holocaust; i.e. power, bullying, empathy, and social activism.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html,

storylineonline.net, storyit.com, Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to

write the words from their word sorts.
● Use Inspiration to create a double timeline looking at plot events and

character motivation.
Media Literacy Integration Global Perspectives

● Use multiple forms of print media (including books
illustrations/photographs/artwork video clips, commercials, podcasts,
audiobooks, Playaways, newspapers, magazines) to practice reading and
comprehension skills.

● Research/read books on the Holocaust
● Projects related to Holocaust (ex. Timeline on Anne Frank’s Life)
● Research/read book on science unit “evidence of a common ancestry)

● Celebrating Hispanic Heritage Month (September 15th- October 15th)
● International Dot Day (September 16th)
● National Disability Employment Awareness Month
● National Italian American Heritage Month
● Red Ribbon Week
● Week of Respect

21st Century Themes (as applies to content area): Integration of 21st Century Skills
Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy
Social Justice Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
Media Literacy
Life and Career Skills

Bend/Goals Teaching Points
Bend I: The Thematic Essay
Session 1 - (Looking for Themes All around
Us…)

● Today I want to remind you that all narrative texts have themes within them, and that when literary critics
start to look for those themes, they ask questions like, “What is this text really about?” or “What is this text
trying to teach me about life?”  Then, they sometimes write long to grow their ideas. (Page 5)

○ Writers do this by:
1. identifying some of the problems or issues faced by the main characters in a text
2. thinking about how that problem or issue appears throughout the whole text and trying to figure out

what the reader is supposed to learn through reading about the problem or issue
3. identifying how other characters are affected by the same problems
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Session 2 - (Reading Closely to Develop
Themes)

Session 3 - (Fine-Tuning Themes by Studying
Author’s Craft)

Session 4 - (Drafting Essays)

Session 5 - (Finding the Courage to Revise Your
Thinking)

4. looking for other central problems in a story that might be the author trying to teach readers
something

5. finding a theme that resonates with them that they can analyze more deeply and personally
● Today I want to teach you that literary essayists dig deep into the texts they are writing about, reading critical

scenes closely to look for nuance and detail, and then they use writing to say what they think the text is really
saying.  This is what’s entailed in writing about a theme--reading closely to see how your thinking about the
theme might evolve. (Page 16)

○ Writers do this by:
1. rereading text with the theme in mind, noting critical scenes when the theme is especially in

evidence
2. revising their ideas about the theme as they read by thinking about specific words or phrases used in

critical scenes
3. using thought prompts to help push their thinking
4. writing small about specific details related to the theme

● Today I want to teach you that when literary essayists are analyzing a text, they pay careful attention to not
just the details of the plot, but to the details of the author’s craft as well.  There is a connection between the
author’s message and his or her craft.  Literary essayists can use this craft analysis to inform their thinking
about the text. (Page 27)

○ Writers do this by:
1. noticing not just what the author has been saying, but how the author has been saying it
2. revisiting critical scenes that reveal the theme, and noting the craft moves the author has used, such

as similes, metaphors, alliteration, repetition, descriptive words or sentences, personification, and
sentence variety

3. reflecting on the purpose of craft moves used by authors
● Today I want to teach you that when essayists get ready to draft, they think about what they already know

about essay writing.  To do this, they sometimes use other people’s essays to help them make a plan, to remind
them of what they have learned before, and to set new goals.  Then they write, long and strong, finishing their
draft in short order. (Page 37)

○ Writers do this by:
1. remembering what makes a great essay
2. examining and annotating  a mentor text to analyze structure and craft, and using those techniques

to guide future writing
3. writing a claim and a plan for their essay and using a mentor text to begin drafting
4. using evidence (exact words) from the text to support their claims
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Session 6 - (Clarifying Relationships between
Evidence and Ideas)

Session 7 - (Counter-argument within Literary
Essays)

Session 8 - (Editing Using All You Know)

● Today I want to remind you that essayists, like all writers, bring their reading skills to their writing.  When a
draft is done, writers become readers, rereading the draft to think, “How does this match my internal checklist
for--in this instance--argument essays?”  Writers also read asking, “Can I follow my own thinking?  Does it
ring true?”  And when they find problems, writers have the courage to fix them--even if it means changing
some of their original ideas.” (Page 47)

○ Writers do this by:
1. using a checklist to remind themselves of what elements need to be included in an argument essay
2. reviewing their writing honestly to find weak areas and improve them
3. making sometimes major revisions to their essays in order to fix what is not working
4. working with their peers to gain inspiration for making revisions

● Today I want to teach you that when essayists revise their essays, they pause every time that they have
introduced some evidence from the text, pushing themselves to explain exactly what that evidence means, and
how it relates to the ideas they are discussing.  They can make sure they do this well by using a little logic.
(Page 57)

○ Writers do this by:
1. sharing their writing with peers to help identify where the gaps are in their writing
2. using sentence frames to help them develop clear, logical sentences
3. revising their writing to clarify their ideas and make their thinking more logical

● Today I want to teach you that essay writers look for places in their essays where there could be another
interpretation or opinion about the text, and they write to argue why their interpretation is the best one.  They
do this by nodding to the alternative argument and then explaining why that interpretation is not as good as
their own. (Page 67)

○ Writers do this by:
1. finding places in their essays where someone may have an alternate interpretation of the evidence
2. speaking back to the alternative argument by identifying what the reader with the alternate

interpretation may be missing in the text
3. identifying when the alternative interpretation may actually be the stronger interpretation, and being

willing to rewrite their essays
4. working with a partner to help one another be sure they have addressed the alternative arguments

fully
● Today I want to remind you that writers use all they know and all they have--relying on the resources at their

disposal--to put the final touches on their drafts.  But I also want to teach you that when writers edit, they don’t
simply fix a misspelled word or add a missing period.  Instead they continue to look for ways to outgrow
themselves, this time by lifting the level of their conventions. (Page 75)

○ Writers do this by:
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1. reading their essay out loud to catch and correct basic errors in spelling and misplaced punctuation
2. clarifying what they mean in a sentence by adding an appositive or a parenthetical phrase, for

example, and inserting the appropriate internal punctuation to the sentence
3. working with a peer editor to correct and clarify sentences

Bend II: The Author’s Craft
Essay
Session 9 - (Noticing How an Author Tends to
Write)

Session 10 - (The Power of Symbolism)

Session 11 - (Planning the Author’s Craft Essay)

Session 12 - (Framing Essays with Relevance
and Context: Introductions and Conclusions)

● Today I want to teach you that when writing literary essays, you have choices.  One way to write an essay is to
put forward an idea that the story suggests--a theme.  Another way to write a literary essay is to focus on the
craft moves an author tends to use, and to write an essay where you argue that the author’s craft choices have a
specific purpose or pattern. (Page 84)

○ Writers do this by:
1. noticing craft moves made by authors in a small section of larger texts
2. figuring out what the author’s purpose was in using the particular craft moves
3. reading further in the larger text to notice how the same craft moves are used
4. identifying the effect these moves have on the text and the reader
5. thinking with pen in hand and musing about possible purposes the author had in mind

● Today I want to remind you that literary essayists look out for craft moves that pull their own weight--in
particular, symbolism.  Looking for symbols, and writing long about them, can help you to write more powerful
craft essays. (Page 93)

○ Writers do this by:
1. looking for recurring objects, images, or colors, and asking whether they may mean more than they

seem to at first glance
2. tracking the recurring objects, images, or colors through a text, noticing multiple reasons for its

appearance
3. moving away from what the recurring object, image, or color means and moving toward what the

recurring object, image, or color’s job in the text might be
4. looking for patterns in the craft moves that may be doing the same kind of work in the text

● Today I want to teach you that writers of author’s craft essays pause and plan how their craft essays will go,
and that when they do this they have to choose whether to focus in deeply on one craft move or whether to
instead analyze a few they see in the text.  Then they start writing. (Page 101)

○ Writers do this by:
1. creating outlines of ideas as possible organizational plans for essays
2. making different claims as possible central ideas for essays
3. conferring with others to help find weak spots in planning and pre-organization
4. beginning to draft openings

● Today I want to teach you that essayists introduce their essays by explaining the context of the text and also by
naming how the ideas in the essay might be relevant to the reader. (Page 108)
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Session 13 - (Adopting an Essayist’s Tone)

Session 14 - (A Comma Inquiry)

○ Writers do this by:
1. finding some universal relevance in the topic of the essay
2. creating context to connect the universal relevance to the story
3. clearly expressing the claim of the essay
4. concluding by returning to the universal relevance, and trying out several ways to end the essay

● Today I want to teach you that when essayists revise, they work to adopt an engaging and formal tone in their
writing by varying their sentence length and making sure their language is sophisticated. (Page 118)

○ Writers do this by:
1. trying out different tones in speaking to see how each affects the listener
2. noticing how sentence length, literary devices, and word choice change with and are affected by the

tone of the speaker
3. understanding that a more formal tone is created by combining sentences and by varying sentence

length
4. revising their drafts, a paragraph at a time to create a more formal tone

● Today I want to teach you that one way writers craft more powerful sentences is by paying attention to
conventions, especially conventions that they might be careless with in their writing.  Today we are going to
focus our attention on the comma and the multiple ways writers use the comma to make their writing readable,
engaging, and strong. (Page 125)

○ Writers do this by:
1. understanding why authors use commas
2. experimenting in different places within their essays to use some of the comma techniques other

authors have used
3. committing to some added comma uses within the essay, and making those revisions

Bend III: The Comparative
Essay
Session 15 - (Writing across Texts)

Session 16 - (Writing Comparative Essays on
Demand)

● Today I want to teach you that literary essayists often write to think and grow ideas about more than one text
at a time, pushing themselves to do the work of comparing and contrasting similar ideas across different texts.
(Page 133)

○ Writers do this by:
1. reflecting on themes of other texts they’ve read to find similarities between them
2. identifying lessons connected to those themes and finding parallels
3. exploring other similarities between the two texts, such as craft, and finding parallels there
4. making a claim that examines the basis of similarities between the two texts
5. organizing their thinking in such a way that it will enable them to be able to write quickly

● Today I want to teach you that sometimes, writers have to use all that they know about essays to write not just
well, but also quickly and with flexibility in a new situation, by quickly recalling what they know, assessing
their resources, and making a plan to put their knowledge into action. (Page 142)
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○ Writers do this by:
1. gathering all necessary resources and materials before beginning to write, in order to maximize

efficiency
2. organizing all resources so that they are able to work quickly, with focus, and independently
3. working hard, but also purposefully
4. stopping and taking stock of work done, refocusing if necessary, before finishing

Skills (Students will be able to…)  including Grammar
● Find themes in texts they read
● Analyze text using academic language
● Find connections between the theme (author’s message) and the writer’s craft
● Make a plan and set goals for writing
● Recognize faulty logic in their thinking and revise their thinking to reflect more clear logic
● Identify strong, logical evidence for their claims
● Identify and analyze the effect certain craft moves have on an overall text
● Recognize and analyze symbols used by authors in text
● Adjust tone in an essay to convey an academic feel
● Edit their work using a checklist

○ Follow conventions of the English language in spelling, capitalization, and punctuation
○ Use commas purposefully to extend sentences
○ Vary sentence length purposefully

● Publish their work for a broad audience

Reading Workshop Grade: 8
Unit 3:  Argument Reading

Unit Overview:
This unit will focus on teaching students how to read nonfiction critically, looking at argumentation skills and logical argument structures.  It takes up the reading and
research work essential to the work of writing position papers.  The goal is to help eighth graders go off to high school as highly skilled, efficient, critical researchers.
This unit will help to develop the skills necessary to become skilled nonfiction readers, as well as learning the art of researching critically.

*This unit has been developed from the Curriculum Calendar from Teachers College at Columbia University and will be revised after publication of the unit in its
entirety.*
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New Jersey Student Learning Standards
RI.8.1. - Cite the textual evidence and make relevant connections that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from
the text.
RI.8.2. - Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective
summary of the text.
RI.8.3. - Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or categories). Craft
and Structure
RI.8.4. - Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of specific
word choices on meaning and tone, including analogies or allusions to other texts.
RI.8.5. - Analyze the structure an author uses to organize a specific paragraph in a text, including the role of particular sentences, to develop and to refine a key concept.
RI.8.6. - Determine an author’s point of view or purpose in a text and analyze how the author acknowledges and responds to conflicting evidence or viewpoints.
Integration of Knowledge and Ideas
RI.8.7. - Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital text, video, multimedia) to present a particular topic or idea. RI.8.8. -
Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient; recognize when
irrelevant evidence is introduced.
RI.8.9. - Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) two or more texts that provide conflicting information
on the same topic and identify where the texts disagree on matters of fact or interpretation.
Enduring Understandings Essential Questions

1. Researchers read objectively in order to learn about many sides of an
argument.

2. Issues are complex and have many facets.
3. Researchers develop their own point of view on an issue after learning as

much as they can about all facets of an issue.
4. Researchers test the validity of sources and determine their reliability.
5. Researchers allow their research to dictate which areas of an issue need more

study.
6. Researchers recognize techniques writers use to present arguments and

become aware of levels of bias in writing.
7. Researchers question what a source is not saying as much as they question

what a source says.

1. How can we suspend judgement on an issue as we research, weigh, and
evaluate ideas and information presented across texts, and carefully
consider the strength of arguments?

2. How can I approach reading with an open mind, form and revise
preliminary positions on subjects, develop research questions, and read
to become more expert?

3. How can I learn to weigh and evaluate evidence, noticing which points
authors fully substantiate, which merit further research, and which of
my own arguments are validated by research?

4. How can I read and reread critically to understand the multiple layers to
an argument, as well as how the author presents and crafts their
argument to get readers to follow his thinking?

Professional Resources Evidence of Learning (Assessments)
● Units of Study Online Resources
● Argument Reading  by Lucy Calkins

● Teachers College Running Records
● Writing about reading
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● 2018-19 Teachers College Calendar, Eighth Grade Argument Reading  Unit
● Florham Park ELA PD Sharing Website
● The Reading Strategies Book: Your Everything Guide to Developing Strong

Readers by Jennifer Serravallo
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee

Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer

Serravallo

● Readers’ notebooks
● Teacher-created performance assessment
● Book club talks
● Student reflections
● Conferences and small groups
● Learning Progressions

Suggestions for Differentiation Mentor Texts/Read Alouds
● Conferring Menus
● Conferring Curriculum

Bend I
2 - Lifting the Level of Work through Quick Table Conferences
3 - Supporting Foundational Work around a Central Idea
4 - Strengthening Students' Literal Comprehension
5 - Supporting Book Clubs with a Repertoire of Work
6 - Supporting Students As They Analyze the Role Parts of the Text Play
7 - Supporting Goal-Setting and the Work of the Bend
Bend II
9 - Teaching to Support Transference
10 - Predictable Work to Help Students with Summarizing
11 - Supporting the Complex Work of Synthesizing across Texts
12 - Using a Partner to Make Sense of Harder Parts of Nonfiction Texts
13 - Helping Students Build Robust Vocabularies
14 - Supporting Students in Growing Ideas
Bend III
16 - Rallying Students to the Work of the New Bend
17 - Supporting Predictable Problems with Online Research
19 - Flexibly Drawing on the Work of the Unit and Reading Critically
Integrated accommodations and modifications for special education students, English
language learners,  students at risk of school failure, gifted and talented students and
students with 504 plans

● “High Jinks: Shootout,” by Guy Martin, The New Yorker
● “Do Games Like ‘Grand Theft Auto V’ Cause Real-World Violence,”

by Erik Kain, Forbes Magazine
● “Essential Facts about Games and Violence,” by the Entertainment

Software Association
● “How Online Gamers are Solving Science’s Biggest Problems,” by

Dara Mohammadi, The Guardian
● “Shooting in the Dark,” by Benedict Carey, The New York TImes
● Long Way Gone by Ishmael Beah
● “Armed and Underage” (2009) from New York Times Upfront
● “The Child Soldier on Trial at Guantanamo,” by Human Rights Watch
● “Ishmael Beah,” on CBS News with Katie Couric
● “Analysis: Should child soldiers be prosecuted for their crimes?” (2011)

from Integrated Regional Information Networks of the United Nations
● Other texts listed in the appendix

Interdisciplinary Connection Technology Integration
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● Correlates to any science, math, or social studies unit of study
● Study the life of one famous person from the Revolutionary War
● Create a poster describing their characteristics similar to those in your

stories.
● Study “Human Impact” and have a class discussion about it
● Pretend you are your character and make up a dance that demonstrates your

character's strengths
● Highlight texts, themes, and reflections that connect to themes related to the

Holocaust; i.e. power, bullying, empathy, and social activism.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html,

storylineonline.net, storyit.com, Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or SmartBoard Notebook software to

write the words from their word sorts.
● Use Inspiration to create a double timeline looking at plot events and

character motivation
Media Literacy Integration Global Perspectives

● Use print media (books, newspapers, magazines) to practice reading and
comprehension skills.

● Make a poster on the timeline of the major events of the Revolutionary War
● Study the “Stability and change on Earth” from science unit and have a

discussion about it
● Compare and contrast how the same topic is presented using two different

forms of media. Which one is more successful and why?

● Students can pick topics ranging from a number of ideas and sources
around the
world, and conduct research from around the world using the
world-wide web.

● Multicultural Activities
● Cultures and Traditions Around the World
● Anti-Violence and Vandalism Awareness Week

21st Century Themes (as applies to content area) Integration of 21st Century Skills
Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy
Social Justice Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
Media Literacy
Life and Career Skills

Bend/Goals Teaching Points
Bend I: Researchers Read
across Texts to Compose
Evidence-Based Arguments
Session 1 - (Reading in a Topic and Debating
Positions to Develop Initial Arguments)

● Today I want to teach you that readers dive into a topic by investigating the issues and debates it raises.  Often
readers take up preliminary positions and use evidence from their reading to debate these positions, as a way to
begin formulating ideas

○ Readers do this by:
1. reading about a topic carefully
2. asking, “What might be an issue connected to this topic?” and “How might different groups of

people see this issue?”
3. practicing debate skills by using details from reading to take many different stances on the issue

Revised August, 2021
Board Adopted on August 22, 2018



Florham Park English Language Arts Curriculum

Grade 8 Scope and Sequence

Session 2 - (Comparing and Contrasting
Ideas--Reading to Prepare for Debate Stances)

Session 3 - (Understanding the Vocabulary of a
Topic)

Session 4 - (Developing Ideas As a Researcher)

Session 5 - (Learning to Cite Your Sources)

4. reflecting on their own experiences to identify which side of an issue they are beginning to lean
toward

● Today I want to teach you that when readers are preparing for a debate, they read with a different stance.
They read as if they’re debating the text, thinking, “Oh yeah? You claim that is true? Tell me why you think
that.” Then they see how well the author has supported their points.  Readers can also read, aiming to refute
other ideas.

○ Readers do this by:
1. thinking carefully about the side of the issue they care more deeply about, or to which they feel

most connected
2. looking for details that support the side of the issue they’ve chosen
3. challenging the writer to defend his or her stance

● Today I want to teach you that as readers become experts on a topic, they pick up expert vocabulary that
increases their own authority.  Readers are careful to not just use their own words when talking and writing,
instead they purposefully use precise vocabulary.

○ Readers do this by:
1. paying attention to the vocabulary used by experts in their writing on a topic
2. creating lists of important words to know and use when talking about a topic
3. practicing using technical words in conversation, and drawing connections between their meanings

● Today I want to teach you that as readers read and figure out what the authors and texts are suggesting in
terms of big ideas, they begin to develop their own ideas on the subject.  Careful researchers create systems to
keep these differences clear.

○ Readers do this by:
1. reading texts carefully, finding the big idea
2. noticing what details and voices were left out by authors
3. reading through the lens of, “What makes sense to me?” and “Where do my ideas lie in this issue?”
4. creating a chart, or other system, to separate authors’ ideas from the one they are beginning to

develop

● Today I want to teach you that researchers keep careful track of their sources, by jotting down the author, title,
and page number, or the URL of a digital source.  Researchers try to use quotation marks when they are
writing down or quoting directly, so that they give credit to their sources.

○ Readers do this by:
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1. understanding that citing sources is both a legal and an ethical obligation
2. developing a system, perhaps by using different colors, to differentiate notes taken from different

sources
3. using quotation marks around the exact words that they have taken from sources
4. maintaining consistency in citations by using either MLA or APA formatting

Bend II: Digging Deeper:
Employing Close, Critical,
Interpretive Reading
Session 6 - (Investigating the Multiple
Perspectives of an Issue)

Session 7 - (Analyzing Perspective)

Session 8 - (Considering Craft)

Session 9 (Rethinking Arguments As You Continue
to Research)

● Today I want to teach you that research is not just an academic exercise when you research current events.  It’s
a mental imperative, which means readers have a responsibility to read deeply, trying to avoid stereotyping and
generalization.  When readers take on intense, nuanced topics, therefore, they give themselves opportunities to
write and talk before developing firm positions.

○ Readers do this by:
1. learning as much as they can about the issues that may be hiding within their topic
2. researching the history behind current events, searching for roots to current issues
3. asking questions about whose voices are being represented and whose voices are being left out

● Today I want to teach you that when readers read more than one text on a subject, they compare the points of
view that authors push forward, and analyze the similarities and differences.

○ Readers do this by:
1. identifying each author’s perspective on the particular event, topic, or issue they are writing about
2. comparing articles and their perspectives by studying connections and contradictions across sources
3. using phrases like, “Author A would agree with…, but he/she also thinks…” and “Author B would

disagree with ...because…”
4. recognizing how each author sets himself/herself apart from what others are saying about the same

topic or issue

● Today I want to remind you that readers can think about, discuss, and write about texts on different levels.  On
one level, you can think about what they are about--their content.  But another level of thinking about texts is
to think more about how the author's choices have shaped that content and why.

○ Readers do this by:
1. reviewing the goals that informational writers strive for in their writing
2. identifying techniques that informational writers use to achieve their goals
3. examining how the effects of techniques help to shape the writer’s argument

● Today I want to teach you that researchers have to be careful that over time they don’t just go seeking
information that already agrees with their arguments, but instead they remain open to new ideas and
information.  They are alert to subtle details that push them to rethink parts of their argument.
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Session 10 (Revising Your Notes)

○ Readers do this by:
1. seeking out arguments that challenge what they have been thinking already
2. looking for nuance, even in articles that appear to agree
3. looking for overlaps and for evidence that separates similar points of view

● Today I want to teach you that note-taking is most powerful when you make connections between old notes and
new, previous thinking to new ideas, and parts of one text to another.

○ Readers do this by:
1. returning to their first sets of notes frequently, reading to see how their thinking has evolved over

time
2. developing some sort of system to organize new ideas onto old ideas

Bend III: Researchers Employ
Close, Critical, Interpretive
Reading to Notice How
Authors Craft Their
Arguments
Session 11 (Understanding the Author’s Angle)

Session 12 (Starting a New Research Project)

Session 13 (Using Your Research Community to
Co-Develop Research Plans)

● Today I want to teach you that as you read, you must pay attention to how your emotions are being
manipulated, and ask yourself not just what view you are more sympathetic to, but also why you are more
sympathetic to that view.  One way to do this is to investigate the word choice, especially the connotations or
tone of specific words.

○ Readers do this by:
1. asking, as they read, “Why am I sympathetic to what this author is saying?” and “What did the

author do to make me feel this way?”
2. examining word choice, noticing connotations of words used in text
3. identifying the writer’s tone, and asking, “What does this tone do to affect the way I feel about the

topic or issue being discussed?”

● Today I want to teach you that when researchers set out to study a new issue, they start by making a plan for
how that study will go.

○ Readers do this by:
1. thinking about all that they know to do when researching
2. reviewing their repertoire of reading and research strategies
3. drawing on all that they have learned from undertaking previous research studies

● Today I want to teach you that when a researcher reads in the company of a community, that researcher
doesn’t just have research texts as tools.  Fellow researchers can act as dialogical tools.  What I mean by that is,
your conversation and dialogue with your research club members can act as tools--helping to spark new
insights to consider and new research agendas.

○ Readers do this by:
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Session 14 (Comparing Craft and Perspective
across Texts)

Session 15 (Critical Literacy)

1. participating in deep conversations, pulling out the ideas and questions worth exploring and thinking
about further

2. listening to what people have to say during a conversation, and then building on that
3. recording ideas and questions worth pursuing
4. Growing their thinking by using phrases such as, “This makes me wonder…”

● Today I want to teach you that readers can ask. “Who is this text for, and how do I know?  Does the author
seem to be writing to persuade readers from another viewpoint or writing to a group of like-minded readers?
Is the author talking to the reader as if they are beginners or experts in this topic?”  Readers evaluate how
persuasive the text seems; or they may talk or write to think through how this piece of writing might impact
the intended community.

○ Readers do this by:
1. reading to see which techniques the writer has used to form their argument
2. identifying possible goals the writer may have had while writing
3. noticing craft moves authors make in their writing

● Today I want to teach you that as you research, you can ask, “Who is this text for, and how do I know?” or
“Does the author seem to be writing to persuade readers from another viewpoint or writing to a group of
like-minded readers?”

○ Readers do this by:
1. analyzing each new text through the lens of identifying the writer’s aim
2. reflecting on craft moves to identify ways in which the writer may be trying to manipulate the

reader’s emotions
3. asking, “Do I agree with everything this author is saying?” and “Are there points I might challenge,

or add my feelings to?”
Skills (Students will be able to…)
● Read argument critically
● Research a topic independently
● Detect bias and attempts to manipulate emotions
● Add his/her own ideas to research

Writing Workshop Grade:  8
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Unit 4:  Position Papers (Research and Argument)

Unit Overview:
In this unit, students will begin by developing an argument related to something that may be taken for granted; namely violence in video games and whether playing
those games is simply diverting the player’s attention, or if it is potentially harmful to the player.  They will develop a position supported by reasons and evidence,
while acknowledging other points of view.  They will continue through the unit by extending the focus of their initial argument to a larger world view of a similar
argument; whether child soldiers should be given amnesty.  The focus in this part of the writing process will be to learn how to write to be principled and fair.
Ultimately, students will write a position paper to finish the unit.

New Jersey Student Learning Standards
W.8.1 - Write arguments to support claims with clear reasons and relevant evidence
W.8.1.a - Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and organize the reasons and evidence logically.
W.8.1.b - Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text.
W.8.1.c - Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), counterclaims, reasons, and evidence.
W.8.1.d - Establish and maintain a formal style.
W.8.1.e - Provide a concluding statement or section that follows from and supports the argument presented.
W.8.3.b - Use narrative techniques, such as dialogue, pacing, description, and reflection, to develop experiences, events, and/or characters.
W.8.3.c - Use a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one time frame or setting to another, and show the
relationships among experiences and events.
W.8.3.d - Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.
W.8.4 - Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.8.5 - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach, focusing on how well purpose and audience have been addressed.
W.8.6 - Use technology, including the Internet, to produce and publish writing and present the relationships between information and ideas efficiently as well as to
interact and collaborate with others.
W.8.7 - Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related,
focused questions that allow for multiple avenues of exploration.
W.8.8 - Gather relevant information from multiple print and digital sources, using search terms effectively; assess the credibility and accuracy of each source; and
quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format for citation.
W.8.9.b - Apply grade 8 Reading standards to literary nonfiction (e.g., "Delineate and evaluate the argument and specific claims in a text, assessing whether the
reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced").
W.8.10 - Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range
of discipline-specific tasks, purposes, and audiences.
RI.8.1 - Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.
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RI.8.2 - Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective
summary of the text.
RI.8.3 - Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or categories).
RI.8.4 - Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of
specific word choices on meaning and tone, including analogies or allusions to other texts.
RI.8.5 - Analyze in detail the structure of a specific paragraph in a text, including the role of particular sentences in developing and refining a key concept.
RI.8.6 - Determine an author's point of view or purpose in a text and analyze how the author acknowledges and responds to conflicting evidence or viewpoints.
RI.8.7 - Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital text, video, multimedia) to present a particular topic or idea.
RI.8.8 - Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient;
recognize when irrelevant evidence is introduced.
RI.8.9 - Analyze a case in which two or more texts provide conflicting information on the same topic and identify where the texts disagree on matters of fact or
interpretation.
RI.8.10 - By the end of the year, read and comprehend literary nonfiction at the high end of the grades 6-8 text complexity band independently and proficiently.
SL.8.1 - Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues,
building on others' ideas and expressing their own clearly.
SL.8.2 - Analyze the purpose of information presented in diverse media and formats (e.g., visually, quantitatively, orally) and evaluate the motives (e.g., social,
commercial, political) behind its presentation.
SL.8.3 - Delineate a speaker's argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying
when irrelevant evidence is introduced.
SL.8.4 - Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen
details; use appropriate eye contact, adequate volume, and clear pronunciation.
SL.8.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.8.1 - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.8.2 - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.8.3 - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.8.5 - Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
L.8.6 - Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a
word or phrase important to comprehension or expression.

Unit 3: Curriculum for ELLs
Differentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream Learners)
Enduring Understandings Essential Questions

1. To understand the genre of Information writing?
2. To independently produce writing through the writing process.
3. To self assess writing and set meaningful goals.

1. How do I write a position paper?
2. How do we angle evidence to support specific points?
3. How do we write powerful conclusions?
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4. To understand author’s craft and replicate strategies.
5. To determine importance and angle stories to convey the theme.
6. To experiment with different leads and endings to engage our audience.

4. How do we write a position paper on a complicated issue?
5. How do we strengthen, frame, and pace evidence?
6. How do we attend to alternative arguments and point of view?
7. How do we use organizational structures to help build our argument?

Professional Resources Evidence of Learning (Assessments)
● Writing Resources and Scope and Sequences
● Units of Study Online Resources
● Position papers Text by Lucy Calkins
● 2018-19 Teachers College Calendar, Eighth Grade Position Papers Unit
● Florham Park ELA PD Sharing Website
● The Writing Strategies Book: Your Everything Guide to Developing

Strong Writers by Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana

Johansen and Sonja Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student Writers

by Carl Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee

Buckner

● Pre/Post-On-Demand Assessment
● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Learning Progressions

Suggestions for Differentiation Mentor Texts/Read Alouds
● Conferring Menus
● Conferring Curriculum

Bend I
1-Raising the level of argument and the level of independence and
self-monitoring
2-Supporting Students to connect claims, reason, and evidence
3-Framing, Adapting, and evaluating references
4-Analyzing Author’s craft as well as Author’s Evidence
5-Targeted research to support conclusion writing and big-picture essentials
7-Comparing and contrasting public speaking craft
Bend II
9-Using Writer’s Notebook as a thinking tool
11-Transitions help you move gracefully through parts of a complex argument
12-Using Transitions to guide the reader into and out of parts of arguments
13-Expanding introduction to include context or background information

● Everything’s an Argument by John J. Ruszkiewicz
● “High-Jinks: Shoot-Out” by
● “Shooting in the Dark” by Benedict Carey
● Long Way Gone by Ishmael Beah
● “The Child Soldier Imprisoned at Guantanamo” by
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14-Studying mentor texts to engage in independent revision
Integrated accommodations and modifications for special education students,
English language learners,  students at risk of school failure, gifted and talented
students and students with 504 plans
Interdisciplinary Connection Technology Integration

● Write a research essay about a curriculum topic in science or social
studies.

● Correlates to any science, math, or social studies unit of study
● Study the life of one famous person from the Revolutionary War
● Create a poster describing their characteristics similar to those in your

stories.
● Study “Human Impact” and have a class discussion about it
● Pretend you are your character and make up a dance that demonstrates

your character's strengths
● Highlight texts, themes, and reflections that connect to themes related

to the Holocaust; i.e. power, bullying, empathy, and social activism.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html,

storylineonline.net, storyit.com, Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.
● Brainstorm topic using Inspiration
● Maintain electronic portfolio on Google Classroom

Global Perspectives Media Literacy Integration
● Students can pick topics ranging from a number of ideas and sources

around the world, and conduct research from around the world using
the world-wide web.

● National American Indian Heritage Month
● African American History Month
● Multicultural Activities
● Cultures and Traditions Around the World
● Anti-Violence and Vandalism Awareness Week

● Skype with students in other classes or schools and share their writing
● Use print media (books, newspapers, magazines) to practice reading and

comprehension skills.
● Make a poster on the timeline of the major events of the Revolutionary

War
● Study the “Stability and change on Earth” from science unit and have a

discussion about it
● Compare and contrast how the same topic is presented using two

different forms of media. Which one is more successful and why?
21st Century Themes (as applies to content area): Integration of 21st Century Skills
Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy
Social Justice Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
Media Literacy
Life and Career Skills

Bend/Goals Teaching Points
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Bend I: Writing a Position
Paper: Games Based on
Fictional
Violence--Diverting or
Harmful?
(Session 1 - Debating Positions to Develop
a Complex Argument)

(Session 2 - Flash-Drafting Arguments
while Working on Specific Writing Goals)

(Session 3 - Angling Evidence to Support
Specific Points)

● Today I want to teach you that the texts writers read often suggest debatable issues, or ethical dilemmas, that
are hard to figure out and thus worth talking and writing about.  To clarify their own stance on issues that are
complicated, writers sometimes decide to argue one side or the other of these dilemmas, using all of their
argument skills. (Page 5)

○ Writers do this by:
1. reading texts about debatable issues closely
2. defending both sides of a controversial issue by gathering evidence in an informative text
3. sorting and ranking the evidence they find in texts
4. comparing notes with peers and sharing positions in order to strengthen their positions
5. using transition words and/or phrases to help them organize their arguments orally
6. selecting a side with which they identify more, based on the evidence, and drafting a plan for their

argument
● Today I want to remind you that writers do more than plan what they’ll write about.  They also pause to set

writing goals.  It helps to ask yourself, “What should I work on this time?  What specific goals can I set that I
can tackle right now?”  Tools like checklists, anchor charts, and mentor texts can help you set goals. (Page 17)

○ Writers do this by:
1. reviewing checklists, charts, and mentor texts to assist them in setting goals for writing
2. breaking down checklist items into smaller pieces that are easier to manage, so they will be more

likely to be successful in achieving the goals they set for themselves
3. pausing while drafting to check that their writing is aiming them toward the goals they have set for

themselves
4. sharing their drafts with peers to gather feedback on what is working well and what could use

improvement
5. using exemplar texts as mentors to drive themselves to experiment with different writing techniques

● Today I want to teach you that writers angle their evidence to convince their readers that their argument is
valid.  Writers don’t just plop down facts, quotes, and statistics, expecting their evidence to speak for itself.
Instead, writers explain how the evidence is significant, showing how that evidence illustrates each point. (Page
30)

○ Writers do this by:
1. understanding that the same bits of evidence are neutral, and, therefore, could be used to support

both sides of an argument
2. debating with a partner to use the same bits of evidence to support both sides of an argument
3. interpreting evidence creatively and relating it to the side of the argument they find themselves

needing to defend
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(Session 4 - Using Connotative Language
to Paint a Tone)

(Session 5 - Writing Powerful Conclusions)

(Session 6 - Getting Ready to Publish:
Polishing Presentations and  Attending to
Conventions)

(Session 7 - Unleashing the Inner
Dramatist to Give Speeches More Impact)

4. angling their evidence by explaining it fully and showing how it supports the point they want to
make

5. avoiding common logical fallacies when explaining their evidence
● Today I want to remind you that writers do things on purpose.  You know that fiction writers choose their

words on purpose to create a specific tone--but today we’re reminded that nonfiction writers do as well.
Nonfiction writers make their case, advance their ideas, not just with evidence but with the specific language
and comparisons they use. (Page 46)

○ Writers do this by:
1. recognizing deliberate craft choices authors make, even in nonfiction writing
2. choosing specific vivid verbs and descriptive words and phrases that help create a tone that is

clearly judgemental or complimentary, depending upon the side they have chosen to argue
3. considering connotations of words that they choose to use in order to convey tone
4. remaining objective in their word choice so that they are not prone to exaggeration or partial truths
5. using words and phrases from mentor texts that contain strong words as a way to weaken the

argument of the opposition
● Today I want to teach you that argument writers call to mind familiar strategies to write strong conclusions,

including not just restating a claim, but also leaving the reader with new thinking. (Page 56)
○ Writers do this by:

1. reviewing techniques used by writers to strengthen their conclusions
2. critiquing the writer of peers to practice strengthening conclusions
3. reviewing the evidence in their paper to be sure that it is in the correct order and that nothing has

been omitted
4. experimenting with several different conclusions to see which is most effective in their paper

● Today I want to remind you that writers do their best to attend to presentation and conventions themselves,
using the tools at hand such as mentor texts, checklists, exemplars, and digital editing tools.  Then they turn to
other writers to get a second pair of eyes, and sometimes they seek out or provide some expert help. (Page 66)

○ Writers do this by:
1. recognizing the strengths of their drafts first, and understanding that improvement, and not

perfection, is the goal
2. reviewing the rules for using quotations and for correctly citing evidence used in their papers
3. checking the most urgent conventions, such as capitalization of names and places, basic sentence

punctuation, basic spelling, etc.
4. reading their essay aloud with a partner to check for sentences that may be too long or too short

(run-ons or fragments)
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(Session 8 - A Celebration of Speeches)

● Today I want to teach you that when speakers rehearse their speeches, they practice techniques that will make
them more confident and compelling.  These techniques include using their breathing, tone of voice, body
language, and gestures to emphasize their points and stir their audience. (Page 73)

○ Writers do this by:
1. reading their essay silently, marking up words, phrases, or sentences that they want to emphasize
2. making notes in the margins to remind themselves to breathe, especially at the end of important

lines or at the end of paragraphs
3. practicing in front of friends or family several times to become more comfortable with the material
4. varying their tone of voice to demonstrate seriousness of importance of information or passion

connected to the call to action
5. experimenting with ways of standing to appear more confident
6. using gestures to emphasize points of importance
7. revising their speeches, if necessary, after a few rehearsals

● Celebration of Speeches
Bend II: Writing a
Position Paper on a
Complicated Issue: Should
Child Soldiers Be Given
Amnesty?
(Session 9 - Grappling with Issues of
Intensity and Developing Initial
Understanding)

(Session 10 - Developing Preliminary
Positions and Revising Thinking)

● Today I want to teach you that argument is not just an academic exercise.  It’s a moral imperative.  As human
beings, you have a responsibility to understand complex issues and to argue in ways that promote justice.  One
way to start doing this is to read, write, and talk to understand issues that are current, complicated, and
difficult. (Page 89)

○ Writers do this by:
1. understanding that writing is often a tool used to change negative things in the world, and that

writers have an obligation to write about issues that need attention
2. allowing themselves to feel outraged by injustice, and also allowing themselves to change their

feelings about an issue as they gather more information about it
3. recording their thinking as they learn more about an issue and as their feelings change
4. considering more than one side of an issue in order to better understand and appreciate just how

complex the issue is
● Today I want to teach you that argument is not about forming a position and sticking with it doggedly.

Argument is about being principled and letting your thinking shift and change in light of new evidence and
ideas.  As you research, then, you’ll need to continually revise your position to do justice to the complexity of
this issue. (Page 96)

○ Writers do this by:
1. reading as much information about an issue as they can
2. asking themselves questions as they continue to research in order to process how the new

information fits in with what they thought they already knew or understood
3. revising their drafts as they learn new information about the topic
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(Session 11 - Debating to Draft More
Balanced and Principled Arguments)

(Session 12 - Strengthening, Framing, and
Pacing Evidence)

(Session 13 - Attending to Alternative
Arguments and Points of View)

● Today I want to remind you that when composing a balanced and principled argument, it helps to debate with
others who are also knowledgeable about the other side of the issue.  In this kind of debate, the goal is not to
“win,” but to develop new thinking and to come to a richer, more nuanced understanding of the issue. (Page
102)

○ Writers do this by:
1. presenting a clear claim connected to the issue
2. supporting their claim with valid, researched reasons and specific evidence
3. adding authority to their argument by quoting facts, statistics, and experts
4. listening to the opposing side and asking questions in order to understand how the same facts,

statistics and evidence can be interpreted in different ways
5. being willing to rethink and reconsider their stance
6. making notes about things their partner had said that they hadn’t considered as a means of

strengthening their argument
● Today I want to remind you that to strengthen an argument, writers include only the strongest possible

evidence, choosing evidence that is the most relevant, significant, and convincing.  Even with the strongest
evidence, they expect to explain its pertinence to their claim. (Page 116)

○ Writers do this by:
1. ranking their evidence from strongest points to weakest points
2. evaluating sections of their argument for its ability to convince
3. choosing the most compelling pieces of evidence to strengthen their argument
4. reordering paragraphs within the draft to strengthen the argument
5. framing their evidence in such a way that it strengthens the argument
6. incorporating literary devices, such as pacing as a means to build tension, to make their argument

more convincing and riveting
● Today I want to teach you that writers study alternatives to their own point of view to illuminate complex

topics.  Then they strengthen their own arguments by addressing counterarguments in their writing fairly.
(Page 132)

○ Writers do this by:
1. laying out a case for a position opposite from their own
2. understanding the opposing points of view as a means to strengthen your own argument
3. studying mentor texts to examine how they have respectfully addressed the opposing argument
4. using transitional words and phrases effectively to acknowledge the counter-argument with respect,

while reinforcing their own argument
5. taking inspiration from mentor texts that effectively addressed a counter argument
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(Session 14 - Using the Organizational
Structure of Your Piece to Help Build Your
Argument)

(Session 15 - Tailoring Position Papers as
Letters: Attending to Audience and
Presentation)

(Session 16 - A Social Activist Celebration)

● Today I want to teach you that you can use the organizational structure of your piece to help you build your
argument.  The way you structure your piece can help you lead your readers to follow your thinking. (Page
143)

○ Writers do this by:
1. studying different types of writing and noticing how the pieces are similar but are structured

differently
2. considering how different organizational structures might help readers follow the line if thinking of

their argument
3. experimenting with different organizational structures to find one that works
4. revising the structure of their essays as necessary to reflect an organizational structure that works
5. structuring the paragraphs in their essay to reflect the purpose of the essay

● Today I want to teach you that when writers write letters, they define the audience and tailor their letters to fit,
and they also work to perfect presentation and conventions. (Page 154)

○ Writers do this by:
1. considering who the stakeholders and decision-makers are in their audience
2. tailoring their position papers as letters to specific stakeholders connected to the issue
3. revising their word choice and tone to appeal to their specific audience

● Today I want to teach you that argument writers are able to take positions on complex issues and explain them
clearly and convincingly--and this writing can fuel social activism and change. (Page 158)

○ Writers do this by:
1. becoming an activist on the issue
2. crafting their writing for a larger audience, perhaps as a song, poem, or work of art

Skills (Students will be able to…)  including Grammar
● Debate effectively on complex issues
● Angle evidence to support their claim effectively
● Use connotative language effectively to convey tone
● Write powerful introductions and conclusions to position papers
● Present a speech
● Construct a balanced and principled argument
● Select evidence that that will strengthen an argument
● Attend to an audience, adjusting words and tone as appropriate
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Reading Workshop Grade: 8
Unit 5: Literary Nonfiction

Unit Overview:
The philosophy at the core of this unit is best summed up by the words of Hannah Arendt, from The Life of the Mind: “Education is the point at which we decide
whether we love the world enough to assume responsibility for it…” Kids today, if they read the news at all, are likely to do so through social media because it flows
freely to them through their friends’ posts.  Few households subscribe to print news any longer, and few students seem to have the appetite for anything more than
snack-sized news.  The skills of this unit  are essential to students coming of age in an era of global economics and global collaboration, and to their achievement in
virtually every academic discipline and on standardized tests.  When a student becomes powerful at nonfiction reading, that child becomes more powerful at school.
The ability to glean central ideas that are not stated outright, to build connections across parts of texts and across multiple texts, to identify and trace implicit
arguments are predictive of whether students will be able to hold their own in college-level science classes.  In order to help students learn the skills necessary for
handling longer journalistic pieces, it is helpful to begin with book-length nonfiction.  When students read engaging texts, they are much more likely to find topics
that interest them and excite them.  Additionally, becoming powerful at nonfiction fosters informed citizenship, a passion for knowledge, and a lifelong joy of
reading to learn.  This unit focuses on the skills readers need to be able to effectively and critically read nonfiction.  The first part of the unit students will read
literary nonfiction chapter books, and will learn strategies for tracking ideas and for taking notes.  Students will also learn how to differentiate narrative sections and
subtle arguments from the informational sections of text.  The middle part of the unit gives students strategies for understanding how the many, often complicated,
parts fit together to support the central idea.  In the final part of the unit, students will transfer the skills that they have learned as they apply them to a host of digital
texts, including podcasts, documentaries, and interactive articles.  After selecting an issue that they became more aware of and informed about at the end of Bend II,
students will continue to research the issue through digital texts.

*This unit is designed as a Grades 6-8 unit, meant to follow Tapping Into the Power of Nonfiction unit of study, also designed for grades 6-8.  In order to meet the
needs of all learners in the class, this curriculum represents the full set of teaching points.  Teachers should utilize running record and learning progression data to
determine which teaching points meet the needs of the whole class and should be delivered for whole-class instruction, or those teaching points that meet the needs
of selected students and should be delivered in small groups.  As necessary, teaching points from Tapping Into the Power of Nonfiction may also be added to address
the needs of the whole class or selected students who may need a review or reinforcement of skills.*

New Jersey Student Learning Standards
RI.8.1 - Cite the textual evidence and make relevant connections that most strongly supports an analysis of what the text says explicitly as well as inferences drawn
from the text.
RI.8.2 - Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective
summary of the text.
RI.8.3 - Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or categories).
RI.8.4 - Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of
specific word choices on meaning and tone, including analogies or allusions to other texts.
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RI.8.5 - Analyze the structure an author uses to organize a specific paragraph in a text, including the role of particular sentences, to develop and to refine a key
concept.
RI.8.6 - Determine an author’s point of view or purpose in a text and analyze how the author acknowledges and responds to conflicting evidence or viewpoints.
RI.8.7 - Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital text, video, multimedia) to present a particular topic or idea.
RI.8.8 - Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient;
recognize when irrelevant evidence is introduced.
RI.8.9 - Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) two or more texts that provide conflicting
information on the same topic and identify where the texts disagree on matters of fact or interpretation.
RI.8.10 - By the end of the year read and comprehend literary nonfiction at grade level text-complexity or above, with scaffolding as needed.
RL.8.1 - Cite the textual evidence and make relevant connections that most strongly supports an analysis of what the text says explicitly as well as inferences drawn
from the text.
RL.8.2 - Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and
plot; provide an objective summary of the text.
RL.8.3 - Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
RL.8.4 - Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word
choices on meaning and tone, including analogies or allusions to other texts.
RL.8.5 - Compare and contrast the structure of two or more texts and analyze how the differing structure of each text contributes to its meaning and style.
RL.8.6 - Analyze how differences in the points of view of the characters and the audience or reader (e.g., created through the use of dramatic irony) create such
effects as suspense or humor.
RL.8.7 - Evaluate the choices made by the directors or actors by analyzing the extent to which a filmed or live production of a story or drama stays faithful to or
departs from the text or script.
RL.8.9 - Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) how a modern work of fiction draws on themes,
patterns of events, or character types from myths, traditional stories, or religious works such as the Bible, including describing how the material is rendered new.
RL.8.10 - By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, scaffolding as
needed.
W.8.4 - Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience.
W.8.5 - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach, focusing on how well purpose and audience have been addressed.
W.8.6 - Use technology, including the Internet, to produce and publish writing and present the relationships between information and ideas efficiently as well as to
interact and collaborate with others.
W.8.9 - Draw evidence from literary or informational texts to support analysis, reflection, and research.
W.8.9.A - Apply grade 8 Reading standards to literature (e.g., “Analyze how a modern work of fiction draws on themes, patterns of events, or character types from
myths, traditional stories, or religious works such as the Bible, including describing how the material is rendered new”).
W.8.9.B - Apply grade 8 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the argument and specific claims in a text, assessing whether the
reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced”).
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W.8.10 - Write routinely over extended time frames (time for research, reflection, metacognition/self correction, and revision) and shorter time frames (a single
sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
SL.8.1 - Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues,
building on others’ ideas and expressing their own clearly.
SL.8.1.A - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic,
text, or issue to probe and reflect on ideas under discussion.
SL.8.1.B - Follow rules for collegial discussions and decision-making, track progress toward specific goals and deadlines, and define individual roles as needed.
SL.8.1.C - Pose questions that connect the ideas of several speakers and respond to others’ questions and comments with relevant evidence, observations, and ideas.
SL.8.1.D - Acknowledge new information expressed by others, and, when warranted, qualify or justify their own views in light of the evidence presented.
SL.8.2 - Analyze the purpose of information presented in diverse media and formats (e.g., visually, quantitatively, orally) and evaluate the motives (e.g., social,
commercial, political) behind its presentation.
SL.8.3 - Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying
when irrelevant evidence is introduced.
SL.8.4 - Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen
details; use appropriate eye contact, adequate volume, and clear pronunciation.
SL.8.5 - Integrate multimedia and visual displays into presentations to clarify information, strengthen claims and evidence, and add interest.
SL.8.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.8.1 - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.8.1.A - Explain the function of verbals (gerunds, participles, infinitives) in general and their function in particular sentences.
L.8.1.B - Form and use verbs in the active and passive voice.
L.8.1.C - Form and use verbs in the indicative, imperative, interrogative, conditional, and subjunctive mood.
L.8.1.D - Recognize and correct inappropriate shifts in verb voice and mood.
L.8.2 - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.8.2.A - Use punctuation (comma, ellipsis, dash) to indicate a pause or break.
L.8.2.B - Use an ellipsis to indicate an omission.
L.8.2.C - Spell correctly.
L.8.3 - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.8.3.A - Use verbs in the active and passive voice and in the conditional and subjunctive mood to achieve particular effects (e.g., emphasizing the actor or the
action; expressing uncertainty or describing a state contrary to fact).
L.8.4 - Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing flexibly from a range
of strategies.
L.8.4.A - Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.
L.8.4.B - Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., precede, recede, secede).
L.8.4.C - Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its
precise meaning or its part of speech.
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L.8.4.D - Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).
L.8.5 - Demonstrate an understanding of figurative language, word relationships, and nuances in word meanings.
L.8.5.A - Interpret figures of speech (e.g. verbal irony, puns) in context.
L.8.5.B - Use the relationship between particular words to better understand each of the words.
L.8.5.C - Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., bullheaded, willful, firm, persistent, resolute).
L.8.6 - Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a
word or phrase important to comprehension or expression.
Enduring Understandings Essential Questions

1. Nonfiction skills are necessary for success in every academic area.
2. Being able to read nonfiction well is essential for an informed

citizenry.
3. Students who are especially good at reading nonfiction will seek out a

variety of instructional texts on topics of interest.
4. Students who read critically are able to question a writer’s point of

view and identify bias.
5. Building background knowledge and vocabulary understanding helps

texts become less intimidating to readers.
6. Reading simpler nonfiction texts on a topic before tackling a longer

book on a topic can help readers approach longer texts with more
confidence and skill.

7. Reading hybrid nonfiction, where the author combines compelling
narratives with research, ignites curiosity and passion in students, and
can motivate them to pursue personal research projects.

1. Why is it so important for readers to be able to read nonfiction texts
successfully?

2. What do students who are skilled at reading nonfiction do differently
from students who struggle with nonfiction?

3. Why is it important to question a writer’s point of view and bias when
reading nonfiction?

4. How can knowing vocabulary help a reader tackle nonfiction text?
5. How can readers build their background knowledge?
6. How can readers switch schema to better understand literary nonfiction

texts?

Professional Resources Evidence of Learning (Assessments)
● Units of Study Online Resources
● Literary Nonfiction by Katie Clements and Audra Kirshbaum Robb
● 2018-19 Teachers College Calendar, Eighth  Grade  Tapping the power

of Nonfiction Unit
● Florham Park ELA PD Sharing Website
● The Reading Strategies Book: Your Everything Guide to Developing

Strong Readers by Jennifer Serravallo
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee

Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer

Serravallo

● Teachers College Running Records
● Writing about reading
● Student notebooks
● Reading logs
● Observations of partner work
● Conferencing and small groups
● Learning Progressions
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Suggestions for Differentiation Mentor Texts/Read Alouds
● Conferring Menus
● Conferring Curriculum

Bend I
2 - Supporting and Extending Students’ Work with Central Ideas
3 - Lifting the Level of Students’ Writing about Reading from the Very
Beginning
5 - Keeping a Repertoire of Work Alive and Helping Readers Track
Complexities
Bend II
8 - Helping Students Transfer Work with Tone to Print Texts
9 - Supporting Students Who Read Well below Grade-Level Benchmarks
10 - Coaching into Readers’ Tracking Systems
11 - Targeted Support for Sub-genres of Literary Nonfiction
13 - Following Up Your Research with Targeted Conferences and Small Groups
14 - Providing New Challenges for High-Level and Responsive Readers
Bend III
16 - Observing and Note-Taking While Students Engage in Inquiry Centers
17 - Coaching Clubs with an Eye for Transference
18 - Supporting an Analysis of Author’s Craft
19 - Attend to Your Own and Authors’ Biases as You Read
Integrated accommodations and modifications for special education students,
English language learners,  students at risk of school failure, gifted and talented
students and students with 504 plans

● Hidden Figures, Young Readers’ Edition by Margot Lee Shetterly
● Video clips from “San Quentin’s Giants”
● Clips from the movie Hidden Figures
● Video “peanut Butter, Jelly, and Racism”
● Article “Sputnik and the Dawn of the Space Age”
● Podcast “The Consequences of Racism”
● Video clip from “Two Countries, No Home”
● Other texts listed in the appendix

Interdisciplinary Connections Technology Integration Strategies for Instruction
● Correlates to any science, math, or social studies unit of study
● Literary nonfiction read-alouds of historical documents, people, or

events
● Primary sources, such as pioneer journals, scientists’ notes, etc., as

examples of literary nonfiction
● Incorporating stories about scientists who studied or researched topics

related to cells, rocks and minerals, volcanoes, or the Earth’s layers

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html,

storylineonline.net, storyit.com, Elementary Connections Page)
Other:

● Use Microsoft Word, Inspiration, or Smart Board Notebook software to
write the words from their word sorts.

● Develop a state brochure about a state or country being studied.
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● Read biographies about famous people from different periods of
history, or read eyewitness accounts written of historical events

● Highlight texts, themes, and reflections that connect to themes related
to the Holocaust; i.e. power, bullying, empathy, and social activism.

● Using green-screen technology create a skit transporting students into
the postcard of a state or country.

● Create a multimedia presentation slide show, movie, or hyperlink
document to research or teach others about immigration, the Civil War,
or other content area topic.

● Create a reading log of finished books using a spreadsheet or database
program.

Media Literacy Integration Global Perspectives
● Use print media (books, newspaper)
● Examine and interpret interactive media used for reporting data (like

that from the New York Times online edition)
● Create a class newspaper, in which each person writes an article, a

blurb, a photograph with captions, etc. about the topic on an historical
event or scientific discovery

● Compare and contrast the stability and change on earth from the time
of the early explorers to present day

● Extend understanding of nonfiction texts by encouraging further
research into databases, podcasts, online media, etc.

● Create a multimedia presentation of research findings

● Students can pick topics ranging from a number of ideas and sources
around the
world, and conduct research from around the world using the
world-wide web.

● National  Women’s History Month,
● Irish-American Heritage Month
● Read Across America
● National Deaf History Month

21st Century Themes (as applies to content area) Integration of 21st Century Skills
Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy
Social Justice Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
Media Literacy
Life and Career Skills

Bend/Goals Teaching Points
Bend I: Embracing Complexity
Session 1 - (Read-Aloud: Reading for Central Ideas,
Themes, and Issues from Page One)

● Today I want to teach you that literary nonfiction readers have to be alert to the central ideas, themes,
and issues their texts teach from page one. (Page 9)

○ Readers do this by:
1. studying ideas that are stated explicitly, but also looking for ideas that are just hinted at.
2. understanding that literary nonfiction includes not just central ideas, but also themes and

social issues.
3. considering what ideas may be advanced by a nonfiction writer in an anecdote.
4. lifting the level of their thinking by finding specific evidence they can point to that
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Session 2 - (Expecting Complexity: Finding Multiple
Central Ideas within Key Sections)

Session 3 - (Developing Note-Taking Systems to Track
Complicated Thinking)

Session 4 - (Read Aloud: Flexibly Activating Your
Narrative and Information Schemas to Deepen
Comprehension)

supports their thinking.
5. making inferences as they read to determine what the text is teaching.
6. remembering sentences that clearly stated something important about the topic.
7. reading between the lines to find ideas, issues, and themes the author hints at.

● Today I want to remind you that literary nonfiction books will suggest multiple ideas, in and across
chapters and sections.  To read this kind of book well, readers don’t settle on one or two obvious ideas
to follow.  They read (and reread) to ask, “What else does this imply?  What other ideas does this part
suggest?” (Page 21)

○ Readers do this by:
1. expecting that the text will suggest multiple central ideas, themes, and issues.
2. rereading the text more closely, considering what other ideas are suggested.
3. reminding themselves of an idea they already had from the reading before they reread.
4. realizing that, perhaps, an earlier section of text also hinted at a possible idea that is in the

text later.
5. investigating whether there’s evidence to support an idea across sections of a text.

● Today I want to teach you that like great fiction writers, great literary nonfiction writers won’t
present all their ideas at once.  Instead they’ll introduce something, then maybe leave it for a bit, then
return to it later.  That means readers need to figure out ways to take notes that allow them to trace
multiple ideas and keep track of important information. (Page 29)

○ Readers do this by:
1. revising their notes to help themselves track bigger ideas as they read on.
2. arranging notes under a heading that shows how important information fits together, rather

than by chapter headings.
3. grouping like information into bigger categories.
4. adding key details to their notes that support each heading, with page numbers included.
5. taking notes that are brief, using incomplete sentences and, sometimes, single words.
6. reorganizing their writing about reading in a way that helps them track the various

categories, subtopics, or points they’ve already noticed.
7. annotating and using margin notes to connect ideas in notes.
8. creating new sections or summaries as more ideas are identified.

● Today I want to teach you that literary nonfiction readers use narrative and informational reading
strategies flexibly.  They notice narrative and informational structures, as well as parts that are a mix
of both, and they draw on the appropriate thinking tools to get the most out of all of these parts. (Page
36)

○ Readers do this by:
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Session 5 - (Perspectives, Positions, and Reasoning in
Informational Text?  You Bet!)

Session 6 - (Reflecting on Reading Identities, Writing
about Reading, and Partner Work)

1. listening carefully, determining whether they have to activate their story schema or
informational schema.

2. thinking about how a character might interact with a particular setting and how that
character relates to the setting.

3. switching to an informational schema when it seems as though the text is moving from
telling a story to teaching something.

4. switching to a narrative schema when it seems as though the text is moving from teaching
something to telling a story.

5. recognizing a text as hybrid if it contains both narrative and informational elements.
6. using narrative schema to infer about the characters, setting, conflicts, and themes.
7. using informational schema to infer ideas and supporting details.
8. attending to significance as they read.

● Today I want to teach you that arguments in literary nonfiction books are more subtle, so you have to
read extra closely to notice them.  Sometimes, the author will include opposing or conflicting
perspectives or strong opinion words.  Those techniques often signal that there’s an argument worth
studying. (Page 47)

○ Readers do this by:
1. attending to opposing or conflicting perspectives.
2. paying attention to strong opinion words in the text.
3. finding how an author implies an argument and reveals their position in an argument.
4. naming different sides of an argument as they read.
5. understanding that authors make deliberate decisions about which positions are supported

with claims and reasoning, and which are not.
6. asking themselves, “What is each person’s or group’s position on this argument?” and

“Why do they take these positions?”
● Today I want to teach you that after you dive into a new genre or a new partnership, it pays to pause

and reflect.  You can ask, “How’s my reading life going?  Is my current reading fulfilling me?  What
else do I need?”  Then you can make plans for how to make your reading life even more fulfilling.
(Page 55)

○ Readers do this by:
1. identifying what thinking work has been easy up until this point of the unit.
2. identifying what thinking work has been challenging in the unit.
3. identifying what has been going well in partner conversations and what could go a little

better.
4. developing a plan for better partner work, or, if necessary, changing partners.
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5. looking at their notebooks and at their peers’ notebooks to evaluate their writing about
reading and what else they might be doing to demonstrate their thinking.

6. doing some quick research, if necessary, to help them understand the topic of their
nonfiction book a little better.

7. choosing a fiction book to read alongside their nonfiction book, if necessary, to increase
their level of satisfaction with their reading life.

Bend II: Making Connections
Session 7 - (Read-Aloud: Expecting That Parts
Connect, Even if at First They Seem Unrelated)

Session 8 - (Analyzing Descriptive Passages Closely to
Learn about Embedded Ideas, Themes, and Issues)

● Today I want to remind you that because making newer connections, like the kinds you’re finding in
your nonfiction chapter books, can feel harder to make, as readers, we have to be on the lookout for
parts of the text that don’t seem connected, but actually are.  It helps to ask, “How could this part
connect to another issue or topic in the text, even if it seems like it’s about a different topic?”  Another
way to think about this would be to ask, “Why is this part here?” (Page 63)

○ Readers do this by:
1. reminding themselves of the important issues and topics they’ve already read about in a

text.
2. expecting that parts that SEEM not to connect actually DO connect, and working to build

connections.
3. asking, “How could this part connect to another issue or topic in the text, even if it seems

like it’s about a different topic?”
4. considering whether a new part that doesn’t fit into a familiar subtopic might connect to a

big idea, issue, or theme.
5. asking themselves, “How does the new part add to, change, or contradict what I thought

about what I have already read?”
6. considering why the author may have included this part at this point in the text, and what

role that part of the text plays in the larger context.
● Today, I want to teach you that authors of informational texts stretch out descriptions intentionally.

Readers study these parts closely--envisioning them, noticing word choice and images, analyzing
details--and thus gain new insight into the ideas, themes, and issues the book explores. (Page 74)

○ Readers do this by:
1. paying attention to details the author provides about setting, considering what tone the

author creates.
2. noticing that the setting may be described briefly at first, then shift to become more

elaborate, while looking for the development of a more complex tone.
3. studying descriptive parts closely to give new insight to the ideas, themes, and issues that

they have been exploring.
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Session 9 - (Recognizing Complex Causes and Effects)

Session 10 - (Innovating Systems to Notice and Track
Related Parts)

Session 11 - (A Writing about Reading Seminar and
Workshop)

4. asking, “Why did the author include this detail?  What does it teach me about the central
ideas, themes, or issues in the text?”

● Today I want to teach you that cause and effect is rarely as simple as you first assume.  That means
that as readers, it pays off to question cause and effect.  When you notice a seemingly simple
explanation, it can help to pause and think, “What else might cause this?  What else might happen as
a result?” (Page 81)

○ Readers do this by:
1. recognizing that multiple causes may all lead to the same effect; or, that one cause may

lead to different effects; or, that one cause may lead to another effect, that may lead to
another effect, that may lead to another effect, kind of like dominoes.

2. considering multiple causes and possible effects for a variety of situations.
3. continuing to ask, “Why?” to prompt their thinking about complex issues.
4. considering unintended causes and effects that are less obvious.
5. paying attention to all the parts in their books, not just the parts where complicated

cause-and-effect work is especially clear.
● Today I want to teach you that in more sophisticated literary nonfiction, authors rarely put the cause

of something next to its effect.  Instead, dozens or even hundreds of pages may separate related parts.
It’s up to the reader to come up with systems for noticing and keeping track of parts that connect.
(Page 90)

○ Readers do this by:
1. looking back at earlier scenes in texts and considering possible causes for what happened.
2. considering what else might have happened as a result.
3. Recognizing that the connections aren’t always immediately apparent, and pushing

themselves to consider how parts might possibly connect.
4. thinking in specific details, rather than in general  connections.
5. creating a system for keeping track of parts that connect.

● Today I want to teach you that to rise above your current writing about reading, it might help to study
some totally different kinds of texts, some that look pretty different from the notebook pages you’ve
created, and ask, “What can these texts teach us about how to take our writing about reading to a new
level. (page 98)

○ Readers do this by:
1. examining infographics to see different ways of writing about reading that effectively

convey the content.
2. ignoring the content of the infographics in order to attend to the moves made by the

creators.
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Session 12 - (Read-Aloud: Rereading, a Simple TOol
for Handling Complexity)

Session 13 - (Understanding When You’re Not
Understanding, and Looking Inside and Outside the
Text for Help)

3. sharing observations with peers
4. using a mix of words and visuals when writing about reading.
5. understanding that visuals can be simple or complex, depending on the needs of the reader.
6. adding headings or subheadings to capture the major points.
7. choosing big ideas to explore.
8. using every part of the page to express thinking about the text.
9. organizing their information logically in tables, chronologically, by cause/effect, or other

organizational structures.
10. showing how the information connects.

● Today I want to teach you that one of the most important things that you can do when reading literary
nonfiction is to reread.  In fact,  rereading parts of texts that are confusing, parts that seem important,
and parts that you’re reminded of when you read a new part can help you develop a much deeper
understanding of the text. (Page 105)

○ Readers do this by:
1. remaining alert when reading to find a space when it would be appropriate to pause and

reread to enhance comprehension
2. keeping a question in mind as they reread to help themselves better understand a section.
3. stopping especially at parts that seem to be worth rereading.
4. pausing to think about why a tricky part might not be worth rereading--especially if they

can get the gist of a section by pausing to think before moving ahead.
5. going back and rereading prior passages to support their understanding of the most recent

part of a text.
● Today I want to teach you that readers are alert for when they’re no longer fully understanding, or

when they’re fascinated and realize they’d like to know more.  In these situations, it sometimes helps
to reread and look inside the text for answers.  Other times, though, readers have to look outside the
text for help. (Page 115)

○ Readers do this by:
1. recognizing moments when reading the text becomes confusing, and stopping to think.
2. knowing when rereading won’t help to end confusion, and investigating outside the text to

get more information.
3. using Google, or another search engine, to find sources on a topic from the text that is

confusing.
4. scanning results quickly to see which ones might pay off most to pursue.
5. pulling out a few salient points from one of the search results to build comprehension.
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Session 14 - (Bringing the Lenses of Other Disciplines
to Bear on Your Reading)

Session 15 - (An Idea Showcase: Exploring Issues and
Subtopics that Extend across Texts and Time Periods)

6. returning to the text and reflecting on whether they understand it a bot better after having
read more about the topic.

7. asking, “What do I understand now about this part that  might not have understood
before?”

● Today I want to teach you that since many literary nonfiction books teach about the past or important
places, it pays off to study key scenes as social scientists, reading and rereading them with different
lenses.  Bringing different lenses to bear on the text helps you more fully understand the ideas and
issues at play. (Page 124)

○ Readers do this by:
1. rereading sections, paying attention to history, geography, economics, and civics.
2. choosing one of the lenses that social scientists use and reading the text through that lens.
3. selecting another lens are rereading the same section to see how much more they can see

in the text.
4. asking themselves, “Where did this happen?  What impact did the location have?  How do

people interact with this place?”
● Today I want to teach you that readers of literary nonfiction have conversations with others about

issues to grow deeper ideas and determine which issues to investigate further. (Page 131)
○ Readers do this by:

1. identifying an area or areas that they would like to study further.
2. gathering together with readers of different books to discuss common issues found in

individual books.
3. discussing how an issue is addressed differently in different texts.
4. reading aloud specific excerpts that relate to an issue to share insight about an issue.
5. growing deeper ideas about issues than they might have before by making connections

across texts.
6. asking questions about the issue to clarify misunderstandings.
7. considering what aspects of the issue might be worth exploring further.

Bend III: Beyond Print:
Transferring Literary Nonfiction
Skills to Digital and Hybrid
Media
Session 16 - (Getting to Know Other Formats of
Literary Nonfiction through Inquiry Centers)

● Today we will conduct an inquiry, and I want to guide you toward an inquiry question.  The question
we’ll investigate is, “What’s appealing about digital nonfiction, and what’s tricky?” (Page 140)

○ Readers do this by:
1. establishing a protocol for sampling digital reading formats.
2. focusing not on the content of the texts, but on what’s appealing and what’s tricky.
3. discussing findings with a partner, and keeping track to be able to share with their

classmates later.
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Session 17 - (Harnessing Your Literary Nonfiction
Skills and Innovating to Tackle New Formats)

Session 18 - (Drawing on All You Know to Study
Documentaries, with a Special Emphasis on Craft)

Session 19 - (Reading for Bias: Considering Heard
and Missing Perspectives and Voices)

4. browsing as many texts as possible to get a better picture of features that might be
appealing and features that might be tricky.

5. prioritizing the most important features of digital texts to share with the group.
● Today I want to teach you that learning from digital texts, such as podcasts and interactive articles,

requires flexibility.  Sometimes the strategies you’ve learned will transfer directly, but at other times,
you’ll need to find a new way to apply a strategy or invent new strategies to tackle the challenges these
texts pose. (Page 147)

○ Readers do this by:
1. pausing a recording, and possibly rewinding it, when a central idea is hinted at.
2. listening for when the author is telling a story and when he is giving information.
3. listening for a variety of voices, some without introduction, and considering why they’re

included and how they fit with the central ideas.
4. piecing together how multiple voices and sounds add to the meaning of a text.
5. noticing that multiple voices develop different perspectives.
6. identifying a mood or tone created by background music or audio clips.

● Today I want to teach you that documentarians have their own set of craft techniques they turn to as
they’re filming and editing.  When readers consider the kinds of techniques the author uses and how
the author uses them, they’ll better notice the author’s main points--the ideas and themes. (Page 156)

○ Readers do this by:
1. comparing different kinds of digital texts to identify similar techniques used.
2. understanding craft moves unique to video documentaries.
3. expecting that craft moves in digital texts connect to and support bigger ideas in the text.
4. thinking through how those craft moves connect to bigger ideas.
5. making use of author’s craft moves to better understand the complexity of an issue.

● Today I want to teach you that critical readers care about getting multiple perspectives.  They pay
attention to which perspectives get the most air time, as well as who gets to tell their own stories.
They question how authors’ choices empower some perspectives more than others. (Page 164)

○ Readers do this by:
1. caring about understanding multiple perspectives.
2. considering which perspectives get the most attention, and considering who gets to speak

for themselves.
3. asking themselves, “Who is the narrator of this story?  Is there more than one narrator?”
4. looking at different parts of the text, such as narration, text boxes, interviews, sound clips,

and images, and asking, “Do these text features spotlight different people or groups?”

Revised August, 2021
Board Adopted on August 22, 2018



Florham Park English Language Arts Curriculum

Grade 8 Scope and Sequence

Session 20 - (Creating a Digital Text Recommendation
to Share a Powerful Text with Others) - Two Days

5. examining which people or groups speak for themselves and which people or groups have
someone else speak for them, for example--which perspectives are summarized by the
filmmaker and which perspectives are given an interview..

6. asking, “How do all of these authors’ choices add up to empower some perspectives more
than others.”

7. reading each new text critically to see which voices are being heard and which stories are
being told.

● Today  I want to teach you that if you want to be particularly convincing about anything, you’ve got to
make a compelling case.  I want to invite you to craft an argument for why a chosen nonfiction text is
particularly powerful, then help you to put forth your recommendations via podcasts, videos, or
interactive articles.  In this situation, if you want to convince other people that they should read or
watch a particular text, it helps to make claims about why a particular text is so fantastic and then to
back those claims up with varied evidence.  Then we will celebrate the work you’ve done and the
learning you can take forward with you into the future. (Page 171)

○ Readers do this by:
1. reflecting on all that they have read, looking for those texts that were particularly

powerful.
2. choosing a text that was particularly powerful, and creating a claim to argue for it.
3. using all that they have learned in the unit to identify specific reasons why a particular text

is more compelling than another.
4. working under a strict deadline to finish a digital presentation of their argument.

Skills (Students will be able to…)
● Read nonfiction texts critically
● Find bias in nonfiction texts
● Determine which texts are more reliable than others
● Make a claim about the value of a text
● Defend a claim
● Conduct independent research
● Present learned information to an audience

Writing Workshop Grade 8
Unit 6:  Investigative Journalism
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Unit Description:
Journalism is the literature of democracy; it entertains, informs, and bears witness.  Journalism has revealed corruption, given voice to the oppressed, and spread
new ideas.  Students will learn writing skills that will enable them to take up the work of speaking on behalf of others.  Students will learn to look closely at the
world around them and illuminate social issues in newscasts and investigative reports.  Additionally, students will learn the technique and craft of narrative
nonfiction writing, with an emphasis on truth-telling and on the ethics of illuminating multiple perspectives in nonfiction writing.  Finally, students will learn the
subtle art of moving readers toward social action, while, ultimately, learning to write to a deadline and continue the process of becoming increasingly independent
and engaged writers and thinkers.

New Jersey Student Learning Standards
W.8.1 - Write arguments to support claims with clear reasons and relevant evidence.
W.8.2 - Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of
relevant content.
W.8.2.a - Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information into broader categories; include formatting (e.g.,
headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.
W.8.2.b - Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information and examples.
W.8.2.d - Use precise language and domain-specific vocabulary to inform about or explain the topic.
W.8.3 - Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured event
sequences.
W.8.3.a - Engage and orient the reader by establishing a context and point of view and introducing a narrator and/or characters; organize an event sequence that
unfolds naturally and logically.
W.8.3.b - Use narrative techniques, such as dialogue, pacing, description, and reflection, to develop experiences, events, and/or characters.
W.8.3.d - Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.
W.8.4 - Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.8.5 - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach, focusing on how well purpose and audience have been addressed.
W.8.6 - Use technology, including the Internet, to produce and publish writing and present the relationships between information and ideas efficiently as well as to
interact and collaborate with others.
W.8.7 - Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related,
focused questions that allow for multiple avenues of exploration.
W.8.10 - Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range
of discipline-specific tasks, purposes, and audiences.
RI.8.1 - Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.
RI.8.2 - Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an
objective summary of the text.
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RI.8.4 - Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of
specific word choices on meaning and tone, including analogies or allusions to other texts.
RI.8.5 - Analyze in detail the structure of a specific paragraph in a text, including the role of particular sentences in developing and refining a key concept.
RI.8.6 - Determine an author's point of view or purpose in a text and analyze how the author acknowledges and responds to conflicting evidence or viewpoints.
RL.8.2 - Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and
plot; provide an objective summary of the text.
RL.8.3 - Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
RL.8.4 - Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific
word choices on meaning and tone, including analogies or allusions to other texts.
RL.8.5 - Compare and contrast the structure of two or more texts and analyze how the differing structure of each text contributes to its meaning and style.
RL.8.6 - Analyze how differences in the points of view of the characters and the audience or reader (e.g., created through the use of dramatic irony) create such
effects as suspense or humor.
RL.8.7 - Analyze the extent to which a filmed or live production of a story or drama stays faithful to or departs from the text or script, evaluating the choices made
by the director or actors.
RL.8.10 - By the end of the year, read and comprehend literature, including stories, dramas, and poems, at the high end of grades 6-8 text complexity band
independently and proficiently.
SL.8.1 - Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and
issues, building on others' ideas and expressing their own clearly.
SL.8.2 - Analyze the purpose of information presented in diverse media and formats (e.g., visually, quantitatively, orally) and evaluate the motives (e.g., social,
commercial, political) behind its presentation.
SL.8.4 - Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen
details; use appropriate eye contact, adequate volume, and clear pronunciation.
SL.8.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.8.1 - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.8.2 - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.8.3 - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.8.4 - Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing flexibly from a
range of strategies.
L.8.5 - Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
L.8.6 - Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a
word or phrase important to comprehension or expression.

Unit 1: Curriculum for Ells
Differentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream Learners)
Enduring Understandings/Goals Essential Questions
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1. To understand the genre of personal narrative writing.
2. To independently produce writing through the writing process.
3. To self assess writing and set meaningful goals.
4. To understand author’s craft and replicate strategies.
5. To determine importance and angle stories to convey the theme.
6. To experiment with different leads and endings to engage our audience.

1. How do we report the real stories and create news stories?
2. How do we write to inform and illuminate?
3. How do we investigate the bigger story?
4. How do we write narratives to reveal stories and stir empathy?
5. How do we add key transitions to structure investigative pieces?

Professional Resources Evidence of Learning (Assessments)
● Writing Resources and Scope and Sequences
● Units of Study Online Resources
● Investigative Journalism by Lucy Calkins
● 2018-19 Teachers College Calendar, Eighth Grade Writing

Investigative Journalism   Unit
● Florham Park ELA PD Sharing Website
● The Writing Strategies Book: Your Everything Guide to Developing

Strong Writers by Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana

Johansen and Sonja Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student

Writers by Carl Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee

Buckner

● Pre/Post-On-Demand Assessment
● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Learning Progressions

Suggestions for Differentiation Mentor Texts/Read Alouds
● Conferring Menus
● Conferring Curriculum

Bend I
1-Anticipating predictable first-day challenges for your range of writers
2-Role-Playing the active journalist
3-Help writers learn to use descriptive language the way journalist do
4-Lifting the level of literacy language and attending to tone
5-Making news stories matter to the community
Bend II
6-Generating and telling anecdotes from a journalist stance
7-Developing partnerships and study groups and setting ambitious goals
8-Daring the moves of master journalists

● “Angels and Demons” by Thomas French
● “Snow Fall: The Avalanche at Tunnel Creek” by John Branch
● excerpts from The Blind Side by Michael Lewis
● Bomb: The Race to Build--and Steal--the World’s Most Dangerous

Weapon by Steve Sheinkin
● “The Trouble with Sleep Texting” by Angela Haupt
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9-Elaborating perspectives while maintaining a truth-telling approach
10-Bolstering partnerships and preparing to publish
Bend III
12-Finding and documenting stories that will anchor investigative pieces
14-Organizing and investigation and fitting all the parts together into an
investigative piece
15-Using editing knowledge and our combines expertise to face a deadline
with confidence
Integrated accommodations and modifications for special education students,
English language learners,  students at risk of school failure, gifted and
talented students and students with 504 plans
Interdisciplinary Connection Technology Integration
Correlates to any science, math, or social studies unit of study

● Pioneer journal
● Science report on cells, rocks and minerals, volcanoes, or the Earth’s

Layers
● Write a biography on a famous person from the Revolutionary War
● Make a model of that person and have a museum in the classroom
● Highlight texts, themes, and reflections that connect to themes related

to the Holocaust; i.e. power, bullying, empathy, and social activism.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html,

storylineonline.net, storyit.com, Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

● Brainstorm topic using Inspiration
● Type final product in Microsoft Word

Media Literacy Integration Global Perspectives
● Skype with students in other classes or schools and share their writing
● Create a class newspaper, in which each person writes an article,

blurb, photograph with captions, etc. about the topic on the American
Revolutionary War

● Compare and contrast the Stability and change on earth from the time
of the American Revolutionary War and how earth is now

● Build on the intuitive knowledge

● Students can pick topics ranging from a number of ideas and sources
around the world, and conduct research from around the world using the
world-wide web.

● African American History Month
● National National Women’s History Month,
● Irish-American Heritage Month

21st Century Themes (as applies to content area): Integration of 21st Century Skills
Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy
Social Justice Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
Media Literacy
Life and Career Skills
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Bend/Goals Teaching Points
Bend I: Reporting the Real Story:
Newscasts
(Session 1 - Journalists Develop Their Powers of
Observation to Capture Events)

(Session 2 - Turning Moments of Drama Into Cogent
Newscasts)

(Session 3 - Researching and Reporting Experience)

● Today I want to teach you that journalists notice small life dramas and try to capture the who,
what, where, when, and why of those dramas so they can turn them into newscasts. (Page 4)

○ Writers do this by:
1. paying attention to what is happening around them, including the context of the

events
2. naming the 5 W’s of their observations (the whos, whats, wheres, whens, and whys)

in their writing
3. comparing their written observations with others who were also there, so that they

can question discrepancies in their writing
4. writing details of small life dramas in sequential order
5. getting to the point within the first sentence (ideally), but definitely within the first

paragraph
6. using only the most important words to tell the story

● Today I want to teach you that journalists notice potential news stories all around them. They are
alert to moments of drama, looking for the out-of-the-ordinary, for heightened emotions, or for a
storyline that occurs underneath the main sequence of events.  They use their observations, along
with information about the event, as the basis for newscasts. (Page 15)

○ Writers do this by:
1. finding the drama in everyday events
2. observing everyday events without inserting themselves into the action
3. taking quick, accurate notes on observations, making sure to include the 5 Ws
4. returning quickly to those notes to write them out into stories
5. including the facts so that the readers will learn what was happening
6. eliminating the feelings of the observer, by using an objective tone
7. developing a laser-like focus to get to the heart of a story

● Today I want to teach you that you can take events you witnessed or were a part of, and you can
sift through these lived experiences to find potential newscasts and write about them as
journalists.  To do this, you step out of your role as the protagonist, and into the role of outside
observer. (Page 26)

○ Writers do this by:
1. identifying events that would be interesting to their community
2. creating an interesting lead to grab readers’ attention and get them interested in the

facts
3. reporting the 5 W’s right away
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(Session 4 - Making Short Nonfiction Writing Pack a
Punch)

(Session 5 - Setting Ambitious Goals and Publishing)

4. avoiding exaggerations and personal narrative style
5. using a journalistic tone - one that is concise, 3rd person, and dramatic, but truthful
6. stringing together two or more related scenes to teach readers something

● Today I want to teach you that journalists know that nonfiction writing can be short but still
pack a punch.  They use specific techniques to make certain words, phrases, and lines lift the
level of the whole piece.  One way they learn these techniques is from acknowledged masters.
(Page 37)

○ Writers do this by:
1. reading experts’ writing and studying what good writers do
2. including specific, vivid physical details in their writing
3. using a single, elegant word -- a grace note -- in otherwise straightforward prose
4. using a clever ending to finish up their writing
5. revising their writing by using specific, expert techniques studied in mentor texts
6. increasing the use of academic vocabulary in their conversations about writing

● Today I want to remind you that writers think about what they are writing about, but they also
think about how they are writing.  They think about the work that they want to do in order to
outgrow themselves.  Often writers use tools, like checklists, to help measure themselves against
the best. (Page 48)

○ Writers do this by:
1. self-assessing, using a checklist, to take an objective look at the quality of their

writing
2. measuring their writing against the best and comparing their writing to those they

admire
3. reflecting honestly on what they have written, and making revisions to make their

writing better
4. setting specific, attainable goals to improve the overall quality of their writing
5. meeting deadlines for publication

Bend II: Investigative Journalism:
Writing to inform and illuminate
(Session 6 - Journalists Delve Deeply to Reveal Underlying
Issues)

● Today I want to teach you that while journalists do notice stories every day, the best journalists
do more than that.  They investigate issues that matter in their community, and they find the
stories that reveal those issues.  Then they craft news stories to illuminate those underlying
issues. (Page 64)

○ Writers do this by:
1. identifying moments that matter, rather than simply finding events to write about
2. changing the focus of writing from a story to an issue
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(Session 7 - Harnessing Narrative Craft to Reveal Central
Ideas and Stir Empathy)

(Session 8 - Harnessing Narrative and Information Writing
Techniques to Engage the Reader)

(Session 9 - Elaborating to Deepen Readers’ Connections)

(Session 10 - Writing Partners Have Each Other’s Backs)

3. considering the social significance of the stories they write
4. finding or creating themes that connect their stories
5. interviewing others for story ideas

● Today I want to teach you that journalists develop the action, dialogue, and setting.  They do this
not just to enliven their news stories, but also to highlight what they want to convey about the
issue or lesson they are advancing.  They especially harness these techniques to reveal their
central ideas and to inspire their readers to feel compassion. (Page 76)

○ Writers do this by:
1. transferring what they know about good narrative writing to their nonfiction writing
2. emphasizing specific details, such as setting details, dialogue, or action details, to stir

compassion in the readers
3. adding smaller stories that connect to the same theme or central idea
4. teaching the reader something about the issue they are highlighting in their writing

● Today I want to teach you that journalists use all the techniques at hand to engage their readers’
interest and shuttle them toward a bigger truth.  One important way they do this work is to use
narrative and information writing techniques to build tension right from the start. (Page 85)

○ Writers do this by:
1. engaging the reader right away with a strong, creative lead, which also introduces

some tension around the central idea
2. using pacing in revealing details of events as a means to build tension

● Today I want to teach you that journalists often elaborate their writing to deepen readers’
connections.  One way they do this work is to craft allusions and analogies, which invite the
reader, with just a few words, to make profound associations. (Page 97)

○ Writers do this by:
1. referring to events or characters that readers already know, to broaden and deepen

readers’ responses
2. developing multiple perspectives of their stories
3. honoring more than one voice in their reporting
4. using transitions to elaborate perspectives in their stories

● Today I want to teach you that writers who form strong writing partnerships can strengthen
each other’s writing and help prepare for publishing by using techniques such as thoughtful
questioning, rehearsing writing, and giving feedback. (Page 109)

○ Writers do this by:
1. having their partner’s back by making sure that they are committed to helping their

partner write the best they can
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(Session 11 - Attending to Voice and Verb Tense when
Editing for Publication)

2. asking their partner specific questions about his or her writing goals before sharing
the writing

3. listening carefully to their partner read his or her writing, and making notes on what
parts of the writing reflect the partner’s specific goals

4. providing honest feedback by making specific skill- or content-related comments
about his or her partner’s writing, choosing vocabulary and terms from the checklist

5. rehearsing different writing techniques with his or her partner prior to writing it
down

● Today I want to teach you one more lens journalists look through as they edit.  They listen for the
relationship between verb tense and voice. (Page 117)

○ Writers do this by:
1. deciding to use the present tense verbs as a means to increase the level of tension
2. deciding to use the passive voice to make their writing sound more objective
3. shifting voices deliberately in their writing to enhance the overall feel of the writing

for readers
4. revisiting mentor texts to examine how professional writers switch tense and voice

within a piece of writing
Bend III: Investigating the Bigger
Story
(Session 12 - Mentoring Oneself to a Pro to Envision the
Arc of Investigative Reporting)

(Session 13 - Expanding a Repertoire of Research Tools)

● Today I want to remind you that writers can analyze a mentor text, asking: What can I learn
about the kinds of research, writing, and thinking work investigative journalists do that I could
do as well? (Page 127)

○ Writers do this by:
1. telling the bigger story behind small events or issues
2. researching background issues behind a story, such as context or causes
3. tracing possible implications of an issue or event
4. gathering facts and statistics about an issue
5. getting quotes from experts
6. collecting other examples of similar stories in the media

● Today I want to teach you how journalists recognize that their voices cannot be the only one
represented in the telling of an event.  Journalists research the perspectives of witnesses, experts,
and everyday citizens, and they gather data and statistics as additional evidence of the issue their
story introduces. (Page 136)

○ Writers do this by:
1. researching the perspectives of witnesses, experts, and everyday citizens
2. gathering data and statistics as additional evidence of the issue being introduced
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(Session 14 - Structuring Investigative Pieces and Leading
the Reader with Key Transitions)

(Session 15 - Crafting Endings that Call Readers to Action)

(Session 16 - Publication and Celebration)

3. conducting interviews with witnesses, using rich, interesting questions to get a
deeper level of understanding of an issue (beyond the 5 W’s)

4. creating surveys, or other data-gathering tools, to collect data from witnesses
5. using transitions that help the writer explain the importance of the information or

quote being included
● Today I want to remind you that when you are writing nonfiction that both tells a story and

teaches, that text needs to be organized so your readers can follow you.  One way journalists
might organize an investigative piece is into parts: an anecdote, background information, and
next steps.  The writer then uses sophisticated transitions to lead the reader explicitly through
these parts, acting like a tour guide for the reader. (Page 146)

○ Writers do this by:
1. returning to mentor texts and identifying the “parts” that professional writers use to

help readers follow their stories
2. categorizing their research into the “parts” identified in the mentor text
3. using sophisticated transitions to smoothly guide readers through the “parts” of the

investigation
● Today I want to teach you that journalists use the ending of a piece to drive home a bigger truth

for readers, often by making an explicit plea for change with the hope that readers will transition
from simply reading about an issue to taking action on an issue. (Page 155)

○ Writers do this by:
1. asking themselves what they want readers to do with the information that have

provided them with in their investigation
2. asking their readers to do something explicit and tangible with the information

● Publication!
Skills (Students will be able to…)  including Grammar
● Complete the writing process in the narrative genre.
● Generate ideas for original nonfiction narratives.
● Read writing by master journalists critically.
● Edit their work using a checklist.

o Use commas purposefully.
o Cite witnesses’ words correctly.
o Embed quotations into narratives by adding an explanation.
o Differentiate purposefully between the active and passive voices in narrative nonfiction.

● Conduct research.
● Publish writing for an audience.
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Reading Workshop Grade: 8
Unit 7: Dystopian Book Clubs

Unit Overview:
This unit will focus on deep comprehension from the get-go through the study of dystopian texts in clubs, an incredibly engaging genre. Readers will develop
skills in reading more complex fiction texts: analyzing symbolism, deepening character analysis, understanding story arcs, and reading critically with questions in
mind. Additionally, there will be a new strand of focus on literary terms, analysis, and critique. And finally, this unit will continue to emphasize (or re-invigorate)
volume, stamina, and voracious reading while strengthening students’ work with reading notebooks, building their ability to transfer their skills from one context to
another, and supporting their increasing independence as readers and thinkers. Most importantly, readers will love the books they’re reading and the intellectual
engagement that they will require.
New Jersey Student Learning Standards
RL.8.1 - Cite the textual evidence and make relevant connections that most strongly supports an analysis of what the text says explicitly as well as inferences
drawn from the text.
RL.8.2 - Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and
plot; provide an objective summary of the text.
RL.8.3 - Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
RL.8.4 - Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific
word choices on meaning and tone, including analogies or allusions to other texts.
RL.8.5 - Compare and contrast the structure of two or more texts and analyze how the differing structure of each text contributes to its meaning and style.
RL.8.6 - Analyze how differences in the points of view of the characters and the audience or reader (e.g., created through the use of dramatic irony) create such
effects as suspense or humor.
RL.8.7 - Evaluate the choices made by the directors or actors by analyzing the extent to which a filmed or live production of a story or drama stays faithful to or
departs from the text or script.
RL.8.9 - Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) how a modern work of fiction draws on themes,
patterns of events, or character types from myths, traditional stories, or religious works such as the Bible, including describing how the material is rendered new.
RL.8.10 - By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, scaffolding as
needed.
W.8.9 - Draw evidence from literary or informational texts to support analysis, reflection, and research.
W.8.9.A - Apply grade 8 Reading standards to literature (e.g., “Analyze how a modern work of fiction draws on themes, patterns of events, or character types from
myths, traditional stories, or religious works such as the Bible, including describing how the material is rendered new”).
SL.8.1 - Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and
issues, building on others’ ideas and expressing their own clearly.
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SL.8.1.A - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic,
text, or issue to probe and reflect on ideas under discussion.
SL.8.1.B - Follow rules for collegial discussions and decision-making, track progress toward specific goals and deadlines, and define individual roles as needed.
SL.8.1.C - Pose questions that connect the ideas of several speakers and respond to others’ questions and comments with relevant evidence, observations, and
ideas.
SL.8.1.D - Acknowledge new information expressed by others, and, when warranted, qualify or justify their own views in light of the evidence presented.
L.8.2.B - Use an ellipsis to indicate an omission.
L.8.4 - Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing flexibly from a range
of strategies.
L.8.4.A - Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or
phrase.
L.8.4.B - Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., precede, recede, secede).
L.8.4.C - Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify
its precise meaning or its part of speech.
L.8.4.D - Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).
L.8.5 - Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
L.8.5.A - Interpret figures of speech (e.g. verbal irony, puns) in context.
L.8.5.B - Use the relationship between particular words to better understand each of the words.
L.8.5.C - Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., bullheaded, willful, firm, persistent, resolute).
L.8.6 - Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a
word or phrase important to comprehension or expression.

Enduring Understandings Essential Questions
1. The genre of a text will guide the reading work you will need to do in

order to fully comprehend the text.
2. Dystopian literature relies on archetypes in characters and in story

arcs, but often adjusts, or changes, those archetypes.
3. Dystopian stories present systemic, as well as personal, obstacles and

challenges.
4. Symbolism is an essential element of dystopian literature.

1. How can I use strategies from reading other genres in order to make
sense of imaginary, often complicated worlds?

2. In what ways does my understanding of these worlds affect underlying
ideas the text is highlighting—ideas that might also offer insights or
critiques of my own world?

3. What are ways I can look at themes that live in each of the texts that I
read?

4. How can I trace not only the themes across the text, but the details
which support each theme?

5. What are ways I can see how themes travel across texts?
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6. How can I be sure that with each subsequent text I read, I strengthen my
reading by compounding my understanding with the themes from all the
texts that came before it?

7. How does noticing some traditional literary techniques, themes and
archetypes that I see playing out in the stories I have read help
strengthen my understanding of those stories?

8. How can seeing those same patterns in my life and in world events help
me make sense of them as well?

Professional Resources Evidence of Learning (Assessments)
● Units of Study Online Resources
● Dystopian Books Clubs by Lucy Calkins
● 2018-19 Teachers College Calendar, Eighth Grade  Dystopian Books

Clubs Unit
● Florham Park ELA PD Sharing Website
● The Reading Strategies Book: Your Everything Guide to Developing

Strong Readers by Jennifer Serravallo
● Notebook Connections: Strategies for the Reader’s Notebook by

Aimee Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer

Serravallo

● Teachers College Running Records
● Writing about reading
● Readers’ notebooks
● Teacher-created performance assessment
● Book club talks
● Student reflections
● Conferences and small groups
● Learning Progressions

Suggestions for Differentiation Mentor Text/Read Aloud
● Conferring Menus
● Conferring Curriculum
Bend I
2-Getting Engaged reading and purposeful writing up and going
3-SUpporting readers through confusion toward clarity
4-Supporting Readers in Going Deeper with Character Work
5-Small Groups to Support Transfer
6-Encouraging Students to Revise Their Thinking
7-Tackling Predictable Reading Issues within Clbs
Bend II
9-Encouraging Students to Build and Use their Repertoire
10-Fostering Greater and Greater Independence
11-Thinking Long without Writing Long
12-Coaching Students to Think about the Role of the Author in Their Series

● “Ponies” by Kij Johnson from At the Mouth of the River of Bees
● Video clips from The Hunger Games and Catching Fire (available on

the Heinemann website as part of the online resources
● “Harrison Bergeron” by Kurt Vonnegut from Welcome to the Monkey

House
● “All Summer in a Day” by Ray Bradbury as an alternate text
● First chapter of The Hunger Games or Divergent as supplemental

read-aloud texts
● “The Lottery”
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13-Helping Students Work with Analyzing How Parts Fit with their Whole
Bend III
15-Preparing for Powerful Club Talk
16-Helping Students See Allusions to Real world Events
18-Helping Readers Question More
Integrated accommodations and modifications for special education students,
English language learners,  students at risk of school failure, gifted and
talented students and students with 504 plans
Interdisciplinary Connection Technology Integration

● Correlates to any science, math, or social studies unit of study
regarding a large-scale conflict or problem, such as access to clean
water, war, fair use of resources, human rights violations, etc.

● Write a research essay about a curriculum topic in science or social
studies for instance, “access to clean water” or “rights to tribal burial
lands”

● Complete  timeline of the major events on the US constitution
● Close reading of primary documents
● Close reading of the US constitution as a basis of understanding

governments in dystopian literature
● Highlight texts, themes, and reflections that connect to themes related

to the Holocaust; i.e. power, bullying, empathy, and social activism.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html,

storylineonline.net, storyit.com, Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.
● Brainstorm topic using Inspiration

Media Literacy Integration Global Perspectives
● Skype with students in other classes or schools and share their reading
● Clarify the distinction between fiction and nonfiction in different

types of media reporting on the same topic
● Use print materials to practice reading and comprehension skills
● Ask students to look for specific things when they view videos or

read print material, and then ask questions about those items
● Research famous person from the US constitution

● Students can pick topics ranging from a number of ideas and sources
around the world, and conduct research from around the world using the
world-wide web.

● National Deaf History Month
● Asian Pacific American Heritage,
● Older Americans Month
● Jewish American Heritage Month
● Jump Rope for Heath

21st Century Themes (as applies to content area): Integration of 21st Century Skills
Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
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Social Justice Literacy Media Literacy
Life and Career Skills

Bend/Goals Teaching Points
Bend I: Reading Dystopia
in the Shadow of Literary
Traditions
Session 1 (Read-Aloud: Letting Genre
Guide Your Reading Work)

Session 2 (Understanding Characters’
Responses to Power in a Dystopian
World)

Session 3 (Noticing Dystopian
Archetypes)

● Today I want to teach you that readers of dystopian texts orient themselves to a new text, not only by
considering how dystopian stories go, but also by paying close attention to small details and trying to make
sense of them to grow initial ideas about how that world has gone awry. (page 5)

○ Readers do this by:
1. paying attention to characters at the start of a text to see what is different about them.
2. figuring out what the rules of a place are in a dystopian society.
3. gathering information about what has gone wrong in a futuristic society.
4. considering theories about what might be going on.
5. expecting to be confused, while remaining alert for clues that help clear up the confusion.
6. keeping track of a quickly unfolding plot
7. Keeping track of theories they are developing.

● Today I want to teach you that power is usually a very big deal in dystopian books.  Readers can learn a lot by
studying characters through a lens of power, considering not just who has power and who doesn’t, but also how
characters orient themselves toward and respond to power. (page 17)

○ Readers do this by:
1. identifying which characters have power.
2. ranking characters according to which one has the most, and working down to the character who has

the least
3. understanding that there are different responses to power (some seek it, some resist it, some exert it,

and some submit to it)
4. identifying how characters respond to power
5. developing deeper realizations about characters by understanding how each responds to power

● Today I want to teach you that when reading dystopian novels, readers keep in mind that the characters are
often archetypes.  Knowing this leads readers to predict what will happen in a story, and to understand why
things happen as they do. (page 27)

○ Readers do this by:
1. understanding that archetypes are a tradition in the genre of dystopian literature
2. identifying possible archetypes as you read the novel
3. using what they know about each archetype to get to know the characters better and to predict how

the plotline is apt to unfold
4. using what they know about archetypes to form theories about the characters’ motivations for their

actions
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Session 4 (Understanding the Complexity
of Archetypal Characters)

Session 5 (Thinking about Characters’
Responses to Systemic Problems)

Session 6 (Doing More Wondering)

Session 7 (Seeking Emerging Symbolism
in Dystopian Texts)

● Today I want to teach you that readers think about how characters may fit more than one archetype, and how
they do and do not fit the archetypes.  By doing this kind of thinking, readers can come to know the characters
better. (page 36)

○ Readers do this by:
1. thinking about how characters fit or don’t fit archetypes
2. thinking whether a character represents more than one archetype
3. considering whether a character fulfills one part of an archetype but not other parts
4. developing a more nuanced understanding of a character by thinking about how the character is not

a typical version of the archetype
5. applying this understanding to people in their lives - it’s rare for a character--or a person--to fully fit

an archetype
● Today I want to remind you that dystopian novels are stories.  As in all stories, the characters will face

obstacles.  But here’s the important thing: dystopian novels usually include systemic obstacles--political or
societal obstacles--as well as personal ones. (page 43)

○ Readers do this by:
1. figuring out what kind of obstacles characters face
2. identifying the problems in a story as personal, external, or systemic
3. understanding that solving systemic problems is different than solving personal or external problems
4. thinking about how characters might react to bigger problems that deal with power and tradition

● Today I want to teach you that experienced readers of dystopian novels realize that these novels are full of
surprises.  Things reveal themselves more slowly in these novels, which means that readers of this genre need to
prolong their willingness to be uncertain, and their openness to new musings. (page 50)

○ Readers do this by:
1. making wondering a reading goal and embracing the uncertainty that they may feel as they read
2. following a train of thought through several “or maybes” as you create new theories
3. getting excited by possible ideas related to characters
4. pushing one another’s thinking in book clubs
5. writing long to think more deeply

● Today I want to teach you that experienced readers recognize that dystopian novels are full of symbolism.  That
means readers can do the fascinating work of noticing objects, actions, and phrases that seem significant and
pondering possible meanings of these. (page 57)

○ Readers do this by:
1. noticing moments, objects, actions, or phrases that might have extra meaning, or be symbolic
2. thinking about what those moments might mean in the context of the story
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Session 8 (Welcoming Students to the
Dystopian Club)

● Today I want to teach you that when you know something about the kind of book you’re reading, you’ll start
noticing more about that kind of book any time you read it.  This work pays off when you are able to expect
certain things in certain kinds of books--it’s as if you’re part of the club of readers that ‘get’ this genre. (page
64)

○ Readers do this by:
1. recognizing how much they now understand about the genre
2. taking a bit of time to do some expectation-setting for the next books in the series based on what

they now understand about the genre
Bend II: Investigating the
Challenges of Series
Reading
Session 9 (Figuring Out What Makes
Series Reading Complex)

Session 10 (Using Your Notebook to
Better Understand a Reading Series)

Session 11 (Connecting Scenes across a
Series)

● Today let’s investigate these questions: ‘What’s challenging about reading series?’ and ‘How can readers tackle
these challenges?’ (page 71)

○ Readers do this by:
1. understanding that dystopian novel series are long and require persistence and perseverance to finish
2. identifying what has been particularly challenging in their reading (e.g.; keeping track of all of the

different plotlines in the novels)
3. developing strategies to address what is challenging (e.g.; creating a way to keep track of all of the

different plotlines)
● Today I want to remind you that readers make deliberate choices about how to use writing about reading to

make their reading stronger. One of the ways they do this is to use notebooks as a tool for when stories get
especially complex. (page 78)

○ Readers do this by:
1. looking at how writers plan for writing complicated stories and series, and using some of their

strategies
2. keeping track of only what is confusing or what are the most important details of stories and series
3. revising pages in their notebooks, rather than just writing new ideas
4. making deliberate choices about what kinds of structures will help them track the important details

or ideas
● Today I want to teach you that in series, there are often moments in a book that seem random.  When readers

encounter these moments, they can put them together with earlier scenes to understand what’s really going on.
(page 85)

○ Readers do this by:
1. remembering that authors do things on purpose
2. asking, “How is this moment related to earlier moments?”
3. doing some strategic, quick rereading, and looking at events with the lens of how you might explain

surprising developments
4. identifying what you now think is important that you might not have thought was important before

Revised August, 2021
Board Adopted on August 22, 2018



Florham Park English Language Arts Curriculum

Grade 8 Scope and Sequence

Session 12 (Understanding the Pressures
and Motivations that Lead to Character
Change)

Session 13 (Studying How the Meaning
of Symbols Can Shift across Series)

Session 14 (Celebrating Thinking with a
Gallery Walk)

5. recording seemingly random events in their notebooks and revisiting them later to see if they were
more important than originally thought to be

6. looking for hints that something is coming, such as bringing a minor character back repeatedly
● Today I want to teach you that series book readers walk alongside characters for many pages, getting to know

them over time.  Along the way, characters tend to change and when they do, it pays to study how evolving
pressures and motivations can cause those changes. (page 92)

○ Readers do this by:
1. noticing and trying to name the change seen in a character
2. thinking about changing pressures and motivations that could be behind the change
3. developing a working theory about what’s going on with the character, and reading further with that

theory in mind
● Today I want to teach you that another thing that gets more complex across long series is symbolism.  Often,

the meaning of a symbol shifts as a series goes on, and readers have to ask themselves not just what a symbol
means, but what that symbol means now. (page 99)

○ Readers do this by:
1. understanding that symbols can change meaning over time, and being aware of it as they read more

of a series
2. choosing a symbol to study and look for in other places later in the story
3. considering how the meaning of the symbol may have changed in a new setting or under different

circumstances
● Today I want to celebrate with you the work you have done on this series so far. (page 106)

○ Readers do this by:
1. looking at what fans of series have created to think about, understand, and process their favorite

series
2. reading some strong, elaborated student writing about reading
3. identifying an idea, or connection, or quote that they find the most fascinating and elaborating on

that to share with the class
Bend III: Bridging the
World and Dystopian
Novels
Session 15 (Understanding What
Dystopian Fiction Reveals about Our
World)

● Today I want to teach you that one of the biggest, most significant jobs that readers of dystopian books do is
that we read and reread, asking, “Does this reveal anything about the world we live in or the way that people
act?”  Specifically, readers might identify parts that feel similar to their own lives, and then consider why those
similarities matter. (page 113)

○ Readers do this by:
1. finding parts to reread that feel especially important
2. studying those parts with the lens of ‘What might this say about our world?’, focusing first on things

that feel familiar
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Session 16 (Considering Connections
between Dystopian Worlds and Our Own
Society)

Session 17 (Read-Aloud)

Session 18 (Thinking about How
Symbols Move between Dystopian
Worlds and Our Own)

3. continuing to push their thinking by asking, “and so what?” if the problems in the book seem like
familiar things in your world

4. thinking about what the author might be saying about the world today
● Today I want to teach you that another way to study how dystopian stories connect with the real world is to

look for connections to social issues and current events.  These connections can sometimes reveal what the story
is really about. (page 121)

○ Readers do this by:
1. considering that many people read dystopian novels to help themselves deal with and understand

things that are currently happening in the world
2. brainstorming current events and social issues that they could look for in dystopian novels
3. keeping the social issues and current events in mind as they read
4. thinking about literature with the world in mind
5. letting the texts they are reading change them and what they think about social issues and world

events
6. exploring these issues and how they relate to other texts
7. finding allusions to historical events
8. considering the roots of dystopian worlds in history

● Today I want to teach you that it’s not enough to practice new thinking that has been suggested by the person
in charge.  It’s time for you to make decisions about what kind of thinking you will do as you read.  Begin by
asking yourself, “What thinking work does the text want me to do?” and “What’s most fascinating in this
part?” (page 129)

○ Readers do this by:
1. identifying problems that are beginning to emerge
2. figuring out what systemic obstacles characters face
3. naming different emerging issues
4. studying similarities making connections with everyday life
5. pausing during reading to check what they are thinking about
6. considering how an author uses his or her craft, for example hyperbole, or exaggerated descriptions,

to highlight a message
7. wondering about what message the author is sending
8. working toward greater independence by taking charge of their own reading

● Today I want to teach you that when readers interpret stories with the real world in mind, they can discover
new meanings for symbols in the text.  They can do this by thinking about what the symbol means in the real
world, and then asking what that symbol could mean in the context of the story, and why the author might
have put it there. (page 142)
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Session 19 (Celebrating Growth,
Inspiration, and Empowerment)

○ Readers do this by:
1. choosing a symbol to focus on, thinking about what they already know about the symbol, and then

brainstorming about what it might mean in the context of the story
2. thinking about what the symbol could represent that’s bigger than just the story
3. pushing themselves to think about why the author may have used it in the story
4. questioning more as they read in order to make associations and wonder why the author included

certain details
5. willing themselves to be uncertain about ideas in a novel, and pushing themselves to wonder

● Today I want to remind you that the best reading changes you.  You’re not the same once you’ve read a text
that matters to you, and texts that reveal the world to you can lead you to take action in your life and in your
world. (page 148)

○ Readers do this by:
1. thinking about the characters they’ve met in dystopian novels, and identifying what inspiration they

can draw from them
2. identifying what skills they could take from characters that might help them to fight back or right

wrongs
3. sharing ideas with others in a literary discussion

Skills (Students will be able to…)
● Conduct meaningful literary analysis
● Understand, identify, and analyze character archetypes
● Engage in literary conversation with peers
● Develop strategies to sustain the requirements of series reading
● Consider how dystopian stories reflect issues experienced in the real world
● Transfer lessons learned from reading dystopian novels and meeting characters in dystopian worlds to help them in their world and in encounters with people

they meet
● Identify, understand, and explain the significance of symbols

Writing Workshop Grade: 8
Unit 8:  Memoir

Unit Overview:
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This unit brings together the art of narrative and expository writing.  Students will be asked to draw upon their previous narrative skills to engage the reader,
sequence events, and convey meaning through storytelling, and to draw upon their expository work to skillfully unpack and couch those stories in idea-based
writing. Students will learn to analyze their life experiences to determine what it is they want to convey about themselves and their lives and make purposeful craft
and structure choices to do so.

New Jersey Student Learning Standards
RL.8.2. - Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting,
and plot; provide an objective summary of the text.
RL.8.3. - Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
RL.8.4. - Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific
word choices on meaning and tone, including analogies or allusions to other texts.
RL.8.5. - Compare and contrast the structure of two or more texts and analyze how the differing structure of each text contributes to its meaning and style.
W.8.2. - Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of
relevant content.
W.8.2.A. - Introduce a topic and organize ideas, concepts, and information, using text structures (e.g., definition, classification, comparison/contrast, cause/effect,
etc.) and text features (e.g., headings, graphics, and multimedia).
W.8.2.B. - Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information and examples.
W.8.2.C. - Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas and concepts.
W.8.2.D. - Use precise language and domain-specific vocabulary to inform about or explain the topic.
W.8.2.E. - Establish and maintain a formal style/academic style, approach, and form.
W.8.2.F. - Provide a concluding statement or section that follows from and supports the information or explanation presented.
W.8.3. - Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured event
sequences.
W.8.3.A. - Engage and orient the reader by establishing a context and point of view and introducing a narrator and/or characters; organize an event sequence that
unfolds naturally and logically.
W.8.3.B. - Use narrative techniques, such as dialogue, pacing, description, and reflection, to develop experiences, events, and/or characters.
W.8.3.C. - Use a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one time frame or setting to another, and show the
relationships among experiences and events.
W.8.3.D. - Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.
W.8.3.E. - Provide a conclusion that follows from and reflects on the narrated experiences or events.
W.8.4. - Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience.
W.8.5. - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach, focusing on how well purpose and audience have been addressed.
W.8.6. - Use technology, including the Internet, to produce and publish writing and present the relationships between information and ideas efficiently as well as to
interact and collaborate with others.
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SL.8.1. - Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and
issues, building on others’ ideas and expressing their own clearly.
SL.8.1.A. - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic,
text, or issue to probe and reflect on ideas under discussion.
SL.8.1.B. - Follow rules for collegial discussions and decision-making, track progress toward specific goals and deadlines, and define individual roles as needed.
SL.8.1.C. - Pose questions that connect the ideas of several speakers and respond to others’ questions and comments with relevant evidence, observations, and
ideas.
SL.8.1.D. - Acknowledge new information expressed by others, and, when warranted, qualify or justify their own views in light of the evidence presented.
L.8.1. - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.8.1.A. - Explain the function of verbals (gerunds, participles, infinitives) in general and their function in particular sentences.
L.8.1.B. - Form and use verbs in the active and passive voice.
L.8.1.C. - Form and use verbs in the indicative, imperative, interrogative, conditional, and subjunctive mood.
L.8.1.D. - Recognize and correct inappropriate shifts in verb voice and mood.
L.8.2. - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.8.2.A. - Use punctuation (comma, ellipsis, dash) to indicate a pause or break.
L.8.2.B. - Use an ellipsis to indicate an omission.
L.8.2.C. - Spell correctly.
L.8.3. - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.8.3.A. - Use verbs in the active and passive voice and in the conditional and subjunctive mood to achieve particular effects (e.g., emphasizing the actor or the
action; expressing uncertainty or describing a state contrary to fact).
Enduring Understandings Essential Questions

1. A memoir takes the personal narrative and adds a reflection piece to
the story.

2. Reflection on the importance of the small moment in shaping the
writer is what differentiates it from a personal narrative.

1. How is a memoir different from a personal narrative?
2. How can a memoir teach a lesson as other narratives do?

Professional Resources Evidence of Learning (Assessments)
● Writing Resources and Scope and Sequences
● Units of Study Online Resources
● Memoir Text by Lucy Calkins
● 2018-19 Teachers College Calendar, Eighth Grade Memoir  Unit
● Florham Park ELA PD Sharing Website
● The Writing Strategies Book: Your Everything Guide to Developing

Strong Writers by Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana

Johansen and Sonja Cherry-Paul

● Pre/Post-On-Demand Assessment
● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Learning Progressions
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● How’s It Going? A Practical Guide to Conferring with Student
Writers by Carl Anderson

● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee
Buckner

Suggestions for Differentiation Mentor Texts/Read Alouds
● Conferring Menus
● Conferring Curriculum

Bend I
1-Ambitious Teaching that gets Students off to a productive start
2-Planning ways to clarify what themes are--and are not
3-Keeping momentum high with you're conferring and small groups
4-Supporting students drafting with targeted voiceovers, conferences, and
small groups
5-Using conferences to help students reach their goal
6-Looking for logical Fallacies
7-Supporting strong writers
Bend II
9-Helping students hold on to your teaching
10-Helping students unlock the power of a symbol
12-Working to get it right
13-Options for your students and your coaching
Bend III
15-Responsive Teaching through small-group
16-Coaching on the run
Integrated accommodations and modifications for special education students,
English language learners,  students at risk of school failure, gifted and
talented students and students with 504 plans

● Warriors Don’t Cry by Melba Patillo Beals
● Within Reach: My Everest Story by Mark Pfetzer
● They Cage the Animals at Night by Jennings Michael Burch
● Any of the middle school memoirs from the “This I Believe” website

Interdisciplinary Connections Technology Integration
● Read memoirs written by artists, musicians, scientists, explorers
● Research Simulation Task - compare memoirs of historical figures

involved in similar historical events
● Use Standards for Mathematical Practice to support debate/inquiry

across ALL content areas

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html,

storylineonline.net, storyit.com, Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.
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● Write a research essay about a curriculum topic in science or social
studies for instance, “The US constitution” or the Relationships
among forms of energy

● Complete  timeline of the major events on the US constitution
● Highlight texts, themes, and reflections that connect to themes related

to the Holocaust; i.e. power, bullying, empathy, and social activism.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to

write the words from their word sorts.
● Use Inspiration to create a double timeline looking at plot events and

character motivation.

Media Literacy Integration Global Perspectives
● Use print media (books, newspapers, magazines) to practice reading

and comprehension skills.
● Clarify the distinction between fiction and nonfiction in different

types of media reporting on the same topic
● Use print materials to practice reading and comprehension skills
● Ask students to look for specific things when they view videos or

read print material, and then ask questions about those items
● Research famous person from the US constitution
● Skype with students in other classes or schools and share their writing

● Students can pick topics ranging from a number of ideas and sources
around the world, and conduct research from around the world using the
world-wide web.

● National Deaf History Month
● Asian Pacific American Heritage,
● Older Americans Month
● Jewish American Heritage Month
● Jump Rope for Heath

21st Century Themes (as applies to content area): Integration of 21st Century Skills
Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy
Social Justice Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
Media Literacy
Life and Career Skills

Bend/Goals Teaching Points
Bend I: Collecting:
Writing “Big” and
“Small” to Discover
Meaningful Topics,
Patterns, and Questions
to Explore in a Memoir
Session 1 (Drawing on Known Strategies
to Collect and Develop Small-Moment
Story Ideas)

● Today I want to teach you that writers often begin by writing lots and lots of anecdotes--Small Moment
stories--that capture the tension in their lives, that show pivotal points and life themes.  If they feel stuck for
ideas, writers rely on what they already know.  One way to do this is by listing out the strategies they’ve learned
for collecting small moments (first times, last times, important people, places, things, issues) in a notebook and
then using one of them to quickly develop new topics to write about.

○ Writers do this by:
1. creating several charts of moments
2. writing story kernels of just the small moment
3. writing several small moments

● Today I want to teach you that when collecting for a memoir, writers don’t just write to come up with new story
ideas.  They write to find depth in the ideas they’ve already uncovered.  Sometimes they do this by exploring
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Session 2 (Writing to Find Depth in
Already Uncovered Ideas: Exploring the
Unknown in the Known)

Session 3 (Using Mentors to Inspire
Stories Worth Telling)

the unknown in a topic or idea, writing to investigate questions like “What don’t I know about what I know?”
and “Where’s the mystery in this topic or idea?”

○ Writers do this by:
1. looking back over their writing to investigate patterns or themes
2. being on the lookout for emotions that keep recurring
3. noticing objects or relationships that preoccupy them

● Today I want to teach you that writers often read work that has been published by others to discover how they
have written about truths that matter to--and reveal something about--the authors who have written them.
Writers allow themselves to be inspired to search toward their own truths and their own voices.

○ Writers do this by:
1. finding and reading memoirs that tackle important topics
2. looking for elaboration and focus
3. rereading their writing in search of a theme, issue, topic, or moment that stands out to them

Bend II: Drawing on the
Qualities of Good
Writing to Write--and
Revise--Shapely Memoir
Session 4 (Focusing a Story on You, Not
the Events)

Session 5 (Using Mentor Texts to Adjust
Structure)

Session 6 (Flash-Drafting)

● Today I want to teach you that writers focus a memoir not on events, but on themselves, asking questions like,
“What am I trying to say about myself in this piece?” and “What do I want my readers to know about me?”
Once a writer has begun to determine what he is trying to say, he can aim to write in ways that highlight that
meaning.

○ Writers do this by:
1. understanding that a memoir is about the person experiencing the events and not the events
2. revising one or more of their stories to show something about themselves
3. thinking very specifically about what craft moves will work to reveal elements about themselves in

their narrative
4. studying the ways other writers have revealed important things about themselves

● Today I want to teach you that memoirists structure their texts in a variety of ways.  One way to decide how
your own piece will go is to study the structure choices other authors have made, paying attention to how those
choices suit their topics, convey their intended meaning, and help them connect with their audience.

○ Writers do this by:
1. studying a variety of memoirs
2. noticing the ways that different writers structure their writing, paying attention to those parts that are

more narrative and those that are more like an essay
3. choosing a structure that matches their writing intentions
4. making a plan that will help them use elements of the structure that work best for their intentions

● Today is the day when I get out of the way and let you write.  I am sending you off with pockets full of tips and
strategies for writing long and strong.  Your first draft might not be perfect (first drafts never are), but it will
be a start.
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Sessions 7&8 (Revising for Structure on
the Run)

Session 9 (Setting Goals for Revision
Using Checklists and Partners)

Session 10 (Editing)

○ Writers do this by:
1. reviewing some of the memoirs from yesterday, making notes about what they’d like to try
2. making a plan for what will be accomplished
3. writing for an extended period of time, not worrying about it being perfect

● Today I want to teach you that writers know that beginnings set the tone for their memoir, and endings leave
readers with final thoughts.  They reread these parts with questions in mind such as “Did I create a context and
point of view for my reader?” and “Have I reflected on the experiences and events in this memoir for my
reader?” and they make adjustments to their writing so that they can answer “Yes.”

○ Writers do this by:
1. reading their work with an objective eye
2. clarifying in their minds why an anecdote is so important and what idea it is really showing

● Today I want to teach you that writers know that details in a memoir can say something about the kind of
person they are, the kind of life they lead.  As writers, you can read your pieces asking, “What have I conveyed
about myself and my experiences to my reader?”  Oftentimes, you will find that you want to change that
message slightly and use this opportunity to redraft.

○ Writers do this by:
1. reading their work with an objective eye
2. clarifying in their minds why an anecdote is so important and what idea it is really showing

● Today I want to remind you that writers reread their pieces asking, “Which goals have I met?  Which goals am
I starting to meet?  Which goals have I not yet worked toward?”  They make use of rubrics to help them self
assess their writing and set goals to improve it.

○ Writers do this by:
1. looking at their writing honestly, and assessing where their strengths are and where they need to

push themselves to grow
2. working with a partner they trust to help them identify areas of strength and areas where they need

to push themselves to grow
3. looking backward at past writing in order to look forward and plan for more growth
4. studying a piece for insight into where they might go next

● Today I want to teach you that writers spend time editing their work before considering it finished.  There are
many methods to choose from.  It is up to each writer to choose for himself what the most effective strategy is.
I will remind you of a few editing strategies you have learned before and then send you off to do as many as you
see fit.

○ Writers do this by:
1. looking for words that seem “off” and checking the spelling
2. asking partners to help them spot errors they may have otherwise missed
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3. reading their writing backwards in order to see each word the way it was really written and not the
way the writer thought it was written

Bend III: Writing a
Second Memoir, with a
Focus on Bringing Out
Meaning
Session 11 (Beginning a Second Memoir)

Session 12 (Tinkering with Structure)

● Today I want to teach you that, like any good writer, your notebooks are teeming with stories to be told!  Before
we end this unit, I want to give you the opportunity to try out one more memoir--one that is different than the
one you just finished.

○ Writers do this by:
1. looking back through previous seed ideas to find another theme or truth
2. examining emotions to look for a second theme emerging from the many stories

● Today I want to remind you that there’s a special kind of reading writers do when they read their own writing
to plan for revision.  Rather than skimming it as if they’ve seen the draft one hundred times, they examine the
draft in all its particulars, allowing the page to teach them how to write.  In addition, they read the draft,
noting the component sections, asking, “How is this draft almost, but not quite, structured?”  Then they make
revisions to bring forth the intended structures.

○ Writers do this by:
1. reading slowly and purposefully
2. thinking deeply about the truth they wish to convey to their readers
3. choosing a structure that will help them deliver that truth

Skills (Students will be able to…)
● Create a personal narrative
● Add a reflection to the personal narrative, making it a memoir
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Grade: 8
Unit 9: Critical Literacy: Unlocking Contemporary Fiction

Unit Overview:
This unit will focus on deepening comprehension, deepening students’ reading identities, and deepening students’ writing about reading. Students will be
encouraged to bring their own identities into each text as they read while also considering how each student’s identity can shape their responses to their reading.
The unit will then shift into the types of power that are present within their readings while developing ways to map character power, power dynamics, power
systems, and sources of power. Students will then take the time to discover ways to notice more subtle details that reveal microaggressions. As this unit progresses,
students will grow ways that they can better develop abstract thinking skills. Finally, students will engage in novel advocacy in which they will select a novel from
the unit that they felt a strong connection to and advocate to those in the community with power to include it in the curriculum. Throughout the unit, students will
be given the opportunity to show understanding through checklists, notebook checks, self-assessments, and book talks.
New Jersey Student Learning Standards
RL.8.1 - Cite the textual evidence and make relevant connections that most strongly supports an analysis of what the text says explicitly as well as inferences
drawn from the text.
RL.8.2 - Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and
plot; provide an objective summary of the text.
RL.8.3 - Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.
RL.8.4 - Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific
word choices on meaning and tone, including analogies or allusions to other texts.
RL.8.5 - Compare and contrast the structure of two or more texts and analyze how the differing structure of each text contributes to its meaning and style.
RL.8.6 - Analyze how differences in the points of view of the characters and the audience or reader (e.g., created through the use of dramatic irony) create such
effects as suspense or humor.
RL.8.7 - Evaluate the choices made by the directors or actors by analyzing the extent to which a filmed or live production of a story or drama stays faithful to or
departs from the text or script.
RL.8.9 - Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) how a modern work of fiction draws on themes,
patterns of events, or character types from myths, traditional stories, or religious works such as the Bible, including describing how the material is rendered new.
RL.8.10 - By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, scaffolding as
needed.
W.8.9 - Draw evidence from literary or informational texts to support analysis, reflection, and research.
W.8.9.A - Apply grade 8 Reading standards to literature (e.g., “Analyze how a modern work of fiction draws on themes, patterns of events, or character types from
myths, traditional stories, or religious works such as the Bible, including describing how the material is rendered new”).
SL.8.1 - Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and
issues, building on others’ ideas and expressing their own clearly.

Revised August, 2021
Board Adopted on August 22, 2018



Florham Park English Language Arts Curriculum

Grade 8 Scope and Sequence

SL.8.1.A - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic,
text, or issue to probe and reflect on ideas under discussion.
SL.8.1.B - Follow rules for collegial discussions and decision-making, track progress toward specific goals and deadlines, and define individual roles as needed.
SL.8.1.C - Pose questions that connect the ideas of several speakers and respond to others’ questions and comments with relevant evidence, observations, and
ideas.
SL.8.1.D - Acknowledge new information expressed by others, and, when warranted, qualify or justify their own views in light of the evidence presented.
L.8.2.B - Use an ellipsis to indicate an omission.
L.8.4 - Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing flexibly from a range
of strategies.
L.8.4.A - Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or
phrase.
L.8.4.B - Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., precede, recede, secede).
L.8.4.C - Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify
its precise meaning or its part of speech.
L.8.4.D - Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).
L.8.5 - Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
L.8.5.A - Interpret figures of speech (e.g. verbal irony, puns) in context.
L.8.5.B - Use the relationship between particular words to better understand each of the words.
L.8.5.C - Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., bullheaded, willful, firm, persistent, resolute).
L.8.6 - Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a
word or phrase important to comprehension or expression.

Enduring Understandings Essential Questions
1. Readers consider their identities as lenses as they read to see novels

reflecting their unique identities while also seeing their readings as
windows into the lives and experiences of others.

2. By recognizing power dynamics and power systems within stories,
readers can better understand how characters and people are affected
by power systems like racism.

3. When a story or novel is important and teaches a lasting lesson,
readers must compel others to read the novel.

1. How can I access a text so that the story serves as both a mirror and a
window?

2. How can I use the subtle actions in a novel to recognize who holds the
power and who is the victim?

3. How can I utilize the pressures placed on a character to discover
important character traits?

4. How can I bring to life the exciting and moving moments in a text?
5. How can I urge my peers to read novels that are impactful and

meaningful?
Professional Resources Evidence of Learning (Assessments)

● Units of Study Online Resources ● Teachers College Running Records
● Writing about reading
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● Critical Literacy: Unlocking Contemporary Fiction by Mary
Ehrenworth, Sonja Cherry-Paul, and Heather Burns

● Florham Park ELA PD Sharing Website
● The Reading Strategies Book: Your Everything Guide to Developing

Strong Readers by Jennifer Serravallo
● Notebook Connections: Strategies for the Reader’s Notebook by

Aimee Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer

Serravallo

● Readers’ notebooks
● Teacher-created performance assessment
● Book club talks
● Student reflections
● Conferences and small groups
● Learning Progressions

Suggestions for Differentiation Mentor Text/Read Aloud
● Conferring Menus
● Conferring Curriculum
Bend I
1-Supporting Students in Getting Started
3-Talking about Identity Politics with Teens
5-Supporting a Range of Ways to Share Thinking about Reading
6-Supporting Students as They Prepare to Facilitate and Contribute to Club

Conversations
Bend II
9-Tracing Emerging Motifs and Symbolism inside of a Power Study:

Invitational Seminars
10-Supporting and Extending Power and Analysis
11-Learning to Communicate about Academic Challenges
13-Developing Nuanced Thinking about Complex Character Motivation and

Cause and Effect
14-Analyzing Narrative Techniques and Goals
Bend III
18-Extending Skills with Interpretation and Performance and Multiple

Literacies
Integrated accommodations and modifications for special education students,
English language learners,  students at risk of school failure, gifted and
talented students and students with 504 plans

● Excerpts from the novel The Hate U Give
● Clips from The Hate U Give film
● Excerpts from Pride by Ibi Zoboi

Interdisciplinary Connection Technology Integration
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● Correlates to any economic, math, or social studies unit of study
regarding power struggles, civil rights, and the rights of those in
minority groups.

● Requires a developed understanding of civil rights and power
struggles throughout American history.

● Highlight texts, themes, and reflections that connect to themes related
to the Holocaust; i.e. power, bullying, empathy, and social activism.

Ongoing:
● Using online videos to demonstrate power dynamics.
● TED Talks focused on power and storytelling.
● Website titled, “How to Practice Culturally Relevant Pedagogy.”
● Listen to books on CDs, tapes, videos or podcasts if available.
● Use of a document camera/overhead projector for shared reading of

texts and demonstrating notebook work.
● Using online PDFs of sample notebook work.
● Google Forms for student checklists and self-assessments of notebook

work.
● Reviewing blogposts and Twitter posts around the hashtag #disrupttexts.

Media Literacy Integration Global Perspectives
● Skype with students in other classes or schools and share their reading
● Clarify the distinction between fiction and nonfiction in different

types of media reporting on the same topic
● Use print materials to practice reading and comprehension skills
● Ask students to look for specific things when they view videos or

read print material, and then ask questions about those items
● Research famous person from the US constitution

● Students can pick topics ranging from a number of ideas and sources
around the world, and conduct research from around the world using the
world-wide web.

● National Deaf History Month
● Asian Pacific American Heritage,
● Older Americans Month
● Jewish American Heritage Month
● Jump Rope for Heath

21st Century Themes (as applies to content area): Integration of 21st Century Skills
Financial, Economic, Business, and Entrepreneurial Literacy
Civic Literacy
Health Literacy
Social Justice Literacy

Creativity and Innovation
Critical Thinking and Problem Solving Communication and Collaboration
Information Literacy
Media Literacy
Life and Career Skills

Bend/Goals Teaching Points
Bend I: Diving Into
Textual and Emotional
Complexity
Session 1 (Seeking and Reading Reviews
to Deepen Understanding)

● Today I want to alert you to a strategy that really helps readers organize themselves to tackle well-known,
challenging books: reading about the book.  Readers can seek out reviews to get preliminary information about
things like the characters, the setting, or the conflict, so they can begin their reading at a higher level. (page 9)

○ Readers do this by:
1. recognizing that some contemporary novelists are considered among the greatest writers for their

age.
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Session 2 (Read-Aloud: Being Alert to
Mirrors and Windows, Even While
Losing Oneself in a Novel)

Session 3 (Turning Readers’ Identities
into Interpretive Lenses)

2. understanding that some novels that are now considered classics were edgy, provocative literature
when they were originally published.

3. developing more sophisticated reading practices in order to unlock the secrets of more sophisticated
novels.

4. finding reviews of challenging books and studying them before reading
5. taking notes on the review as a way to hold onto details.
6. diving into new books with some background information on the story.

● Today I want to alert you to a truth about reading: every reader brings something different to a story.  Two of
us, or thirty of us, or a thousand of us, can read the same story, and we’ll each bring a different perspective to
the novel--because we each bring our own story to the book in front of us.  As we read, we consider how parts
of the story may serve as a mirror, giving us a sense of seeing ourselves, and other parts may feel more like a
window, helping us see other people’s experiences. (page 16)

○ Readers do this by:
1. reminding themselves about what they have already learned about the characters and settings of the

novels they are about to read.
2. recognizing what experiences they bring to the story that may color the lens they use to examine the

characters, settings, and plots of their novels.
3. remaining alert to their own perspectives as they read, considering how parts of the story may serve

as a mirror and other parts may seem to serve as a window, helping them to see other people’s
experiences.

4. looking for parts of the novel that offer them similar perspectives as the characters, and considering
how those moments might offer the possibility of a new experience or perspective for them.

5. absorbing the story at the same time they are noticing their own response to the story, thinking about
how they both see themselves in the novel and see a new perspective.

6. empathizing more deeply with the characters as they read.
● Today I want to teach you that when reading a novel, readers often reflect on who they are, and they read with

those aspects of their own identity in mind, considering how their identity impacts their interpretation of the
novel. (page 27)

○ Readers do this by:
1. reflecting on the many aspects of their own identity, including their history.
2. thinking about what parts of their identity might lead them to read part of the story differently than

others.
3. using their identity lenses as interpretation lenses as they read.

Revised August, 2021
Board Adopted on August 22, 2018



Florham Park English Language Arts Curriculum

Grade 8 Scope and Sequence

Session 4 (Read-Aloud: Analytic
Summaries for Complicated Narratives)

Session 5 (Personalizing Writing about
Reading and Reading Response: A
Mentor Text Inquiry)

Session 6 (Readers Look Deeper into
Parts that at First Seem Obscure)

4. being alert to parts of the story that catch their attention, pausing to think about what resonates with
them, and then, assuming that parts of the story that drew their attention must be significant, going
back and thinking more deeply about that part of the story.

● Today I want to teach you that when you are reading complicated novels that have a lot going on, you have to
make analytic choices about what to include in a summary.  You could choose to try a character-based
summary, where you would focus on what’s most interesting and significant to you about the character so far.
You might also choose to try a thematic summary, where you would focus on what conflicts you are noticing the
protagonist is experiencing, and what they may learn about life or themselves through these conflicts. (page 34)

○ Readers do this by:
1. understanding that with longer, denser narratives, stories have a lot of characters and often multiple

plotlines that may jump forward and back in time, and that this means it gets harder to hold onto the
story itself.

2. learning techniques for summarizing more complex narratives that can help them hold onto the
complexity of the story.

3. deciding which aspect of the narrative to focus on in a summary, such as the characters or the theme.
4. choosing one or two characters, or a single type of conflict, on which to focus their thinking work.
5. connecting summaries back to earlier parts of the story as a way to keep track of changes in

characters, in themes, or in settings.
● Today I want to teach you that engaged readers and successful students take their notes and writing about

reading seriously.  Some days, a reader might take lean notes to capture what’s happening in a story or quick
thoughts.  Other times, a reader might add to a process page, a page meant to capture thinking over time.
Often, they reorganize their notes into synthesis pages. (page 46)

○ Readers do this by:
1. recognizing the significance of keeping a notebook as a place to both gather information and think

about ideas.
2. developing the habits of reading and researching outside of school, becoming effective study

partners, and keeping thoughtful annotations and notebooks.
3. deepening their engagement with a novel by using their notebooks in significant ways as they read.
4. studying exemplar notebook pages, and asking themselves, “How do these readers use their

notebooks in innovative ways?”
5. recognizing that the exemplar notebook pages represent readers who took the opportunity to go back

into their notes to develop new thinking and build their pages as they developed their thinking.
6. caring about the work they do in their notebook, and thinking about how they will share their

thinking.
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Session 7 (Readers Reflect, Set Goals,
and Promote Their Novels)

● Today I want to teach you that sometimes readers find parts of their novel obscure.  Instead of ignoring these
parts, it’s helpful to keep an inquiry mindset, asking why the author included these parts.  Sometimes, the
author is using literary moves such as including backstory, foreshadowing, or making allusions. (page 56)

○ Readers do this by:
1. recognizing that parts of the novel will at first seem confusing or unconnected to the text.
2. returning to those parts of the novel with an inquiry mindset, asking, “Why did the author include

this part?”
3. assuming that the writer is making a literary move in a confusing section, and pushing themselves to

stop and reflect, and perhaps research.
● Today I want to remind you that just as basketball players regroup at halftime, and actors gather themselves at

intermission, experienced students don’t wait for the end of a course or marking period or project to ask
themselves, “How is it going?” and do some work to raise the level of their work.  This is important academic
work that is significant for this class, but also for any class you are taking or will take in the future. (page 64)

○ Readers do this by:
1. self-assessing their notebooks, using a rubric to help them compare their level of thinking work with

the exemplars, and to push themselves to think more deeply about their novels.
2. self-assessing their book club conversations, using a rubric to both examine the level of

conversations they have had and to set goals for future conversations.
3. sharing previews of their novels with classmates as a way to select their next novel.

Bend II: Critical Literacy
Lenses to Investigate
Power
Session 8 (Digital Read-Aloud: Mapping
Power across the Narrative)

Session 9 (Attending to Subtle Power
Interactions and Microaggressions)

● Today I want to alert you to power in stories and some critical lenses we must look through while reading.
These lenses and power systems and power dynamics. One way power can show itself is in power dynamics-
how characters interact with each other and how power plays out in their relationships. The other is in power
systems like racism or classism and is about systems that can grant or take away someone’s power. (page 71)

○ Readers do this by:
1. setting up a process page for mapping out the powers present in a story.
2. adding details to the power map based on the reading, keeping the power lenses in mind as they

move through the text.
3. capturing the details that seem most important in showing power and power relationships.
4. being mindful of tiny details in a story that could suggest bigger thinking about power and

relationships.
5. continuing to read with the lenses of power and remaining alert for new insight into how power may

shift or change throughout a story.
● Today I want to remind you as you continue to track power in your narratives, that some power interactions

are very subtle.  One kind of particularly subtle power interaction can be microaggressions--comments that
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Session 10 (Analyzing Code-Switching to
Negotiate Power)

Session 11 (Clubs Harness the Power of
Introverts and Extroverts)

may seem innocuous but are ways that systemic racism seeps into even the small interactions of everyday life in
ways that some people may not notice. (page 79)

○ Readers do this by:
1. remaining alert to subtle interactions between characters in their reading.
2. understanding that microaggressions take the form of comments that definitely come from negative

stereotypes
3. recognizing that sometimes a comment can be a microaggression because it echoes a stereotype,

even if it was unintentional because the character wasn’t aware of the hidden message being
communicated.

4. thinking about how microaggressions reflect, and possibly complicate, power dynamics and power
systems.

● Today I want to teach you that sometimes characters - and people - code-switch, or shift between different ways
of speaking, to negotiate power. Close readers notice these moments, and consider how characters’ language
choice might reveal ways characters negotiate complex power dynamics. (page 87)

○ Readers do this by:
1. paying close attention to how characters speak in a story and what word choice they use depending

on who they are speaking to.
2. reflecting on what characters are saying and considering if there is a change in the way the character

is speaking.
3. comparing the way a character speaks in one scene with how they speak in another scene.
4. reflecting on how code-switching and character word choice could relate to the work we have done

with power and power systems.
● Today I want to teach you that when you are in any collaborative academic group, there can be social, as well

as academic, challenges. In particular, you bring your tendencies of being more introverted or extroverted in
these situations. Reflecting on these ways of being can help you exercise your power academically. (page 95)

○ Readers do this by:
1. referencing an introvert-to-extrovert continuum to better understand where characters stand.
2. reflecting on personal experiences and where readers stand on the continuum while weighing the

positives and negatives of both.
3. reflecting on their reading and considering where characters stand in the continuum.
4. taking time to prepare and take part in discussions on how introverts and extroverts can contribute to

group talk.
● Today I want to teach you that as kids grow up they perceive rules, or codes of behavior, associated with what

for many years has been termed “being a boy” or “being a girl.” Critical readers are alert to the power exerted
by this hidden curriculum. They explore it, and they even choose to resist it. (page 103)

Revised August, 2021
Board Adopted on August 22, 2018



Florham Park English Language Arts Curriculum

Grade 8 Scope and Sequence

Session 12 (Digital Read-Aloud:
Investigating the Power Exerted by
Gender Norms)

Session 13 (Exploring the Power Exerted
by Coinciding and Conflicting Pressures)

Session 14 (Negotiating Utter
Powerlessness: Moments of Tragedy and
Coming-of-Age Experiences)

Session 15 (Repertoire Read-Aloud:
Letting the Story Guide Your Thinking
Work)

○ Readers do this by:
1. considering Pinar’s theory about gender roles.
2. reflecting on how gender norms are learned, taught, and sometimes enforced.
3. looking at different gender norms and how they are portrayed in different types of media and

documenting what is observed and noticed
4. considering how gender norms have shaped what can be considered beautiful and disturbing.
5. comparing the notion of beautiful vs. disturbing to different text sets and noticing how gender norms

can reflect these notions.
● Today I want to teach you that sometimes when you are wondering why characters act the way they do, or feel

the way they do, it can be illuminating to analyze the pressures that are exerted on them.  When pressures
coincide and are doubled, or conflict with each other, they can shape our behavior in dramatic ways. (page 112)

○ Readers do this by:
1. Considering the power of pressures that can be exerted on kids from family, school, and peers.
2. Ask new questions about how pressures could affect or influence character behaviors and decisions.
3. Consider a character’s state of mind and create a pressure map to better understand the thinking,

behaviors, and decisions of characters.
4. Reflect on how thinking about pressures can help readers to better understand why characters may

feel and act in certain ways.
● Today I want to teach you that when we don't turn away from, but allow ourselves to witness moments when

characters are powerless to stop pain or loss, we can share in the coming-of-age experience of the characters,
taking the opportunity to think seriously about the causes of tragedy and injustice, and how to go on afterward.
(page 119)

○ Readers do this by:
1. paying close attention to scenes that demonstrate characters being powerless to stop pain or loss.
2. reflecting on why authors include moments of loss or violence that characters are powerless to stop

or avoid.
3. being aware of these moments in future reading and avoid turning away or skipping over them.
4. taking note of how difficult powerless moments can lead to a coming-of-age change in a character.
5. jotting and organizing thinking about these powerful moments within their reader’s notebooks.

● Today I want to teach you how to move through a story with more independence. We will draw from the range
of skills we have learned in this bend so far by using a read aloud called “The Scholarship Jacket.”  We will
then consider what type of reading work is best based on the reading you are doing today. (Page 124)

○ Readers do this by:
1. paying close attention to the introduction of a story and asking “What did I find most fascinating?”

or “What struck me in the opening paragraphs?”
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Session 16 (Meaningful Reflection about
Reading, Our Lives, and What Really
Matter)

2. mapping the power a character has right from the beginning of a story.
3. including specific details about power when mapping the power of the main character.
4. being aware of how age, race, gender, and class can all contribute to the power that a character holds

are different moments in a story.
5. noticing tiny but important power interactions that reveal who has the power in a story.

● Today I want to teach you that when you begin to think deeply about themes that emerge within and across
novels, it can be a significant experience to think about what these novels teach for your own life, so the reading
of the novel itself offers the possibility of coming-of-age moments where you learn something new, hard, or
beautiful. (page 137)

○ Readers do this by:
1. taking the time to reflect on the reading so far by considering the themes that are emerging in each

novel.
2. taking quiet time to work in the notebook to jot textual lineage or mapping how a story affects their

emotions and feelings.
3. writing long about a novel and considering how readers were affected as the novel progressed.
4. utilizing a checklist to self-assess reading notebook work so far and consider where there are

strengths and need for improvements.
5. self-assessing book club talk so far, celebrating successes and pinpointing areas for growth.

Bend III:
Session 17 (Digital Read-Aloud:
Speaking about Books with Passion and
Insight)

Session 18 (Returning to Parts of the
Text)

● Today I want to take the time to celebrate the ways you have each grown as readers. We will do this by taking
part in spoken word book slams modeled after the work of spoken word slam poets and book reviewers. Your
goal is to recommend this book to others, and perhaps to post or write up your work, so that those in power,
who get to decide if books are included in the book list for curricula, can hear your words. (page 144)

○ Readers do this by:
1. considering what moves readers make in effective book club talks by reflecting on some examples

of book club talk.
2. working with a book club to consider which book is most significant.
3. collaborating as a book club to find a book that could be suggested to those with power to include in

a curriculum.
4. studying mentor texts to get ideas for talking about books in personal and literary ways.
5. planning the parts of book club talks and setting clear goals that must be accomplished along the

way.
6. deciding what type of partnerships work best for the current goal: whole group or pairings.

● Today I want to teach you that when readers share great books, one thing they do is choose excerpts that are
especially powerful and emblematic, and they perform and unpack those parts so others can appreciate them
too. Doing this helps their audience appreciate exactly what makes their beloved books great. (page 152)
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Session 19 (Working with Autonomy to
Raise the Level of Performance)

Session 20 (Book Slams! Recommending
and Advocating for Contemporary
Literature)

○ Readers do this by:
1. viewing and analyzing the way a poem can be brought to life through a powerful, physical reading.
2. interpreting excerpts by bringing an audience's attention to language, craft, and meaning.
3. looking back in a novel and searching for moments where you did some strong thinking, stopping,

and jotting.
4. reflecting on a part of a novel by asking, “What makes this so powerful?”
5. practicing a performance of an excerpt from a story that is powerful or impactful.

● Today I want to teach you that as presenters near their performances, they often pause to consider ways to
raise the level of their work.  Returning to mentor texts with their own draft performances in hand often helps
presenters with their craft. (page 160)

○ Readers do this by:
1. taking part in centers that help raise the level of the performance pieces.
2. working autonomously to reflect on the work done so far and consider where improvement is most

needed.
3. revising book slam performances and plans based on work in the centers.
4. practicing and rehearsing with a small group or partnership to seek feedback and advice on how to

improve.
5. watching the performances of other students as they practice, providing constructive feedback while

also reflecting on their own performance piece.
● Today I want to give you the time and space to record your Book Slam! presentations, and to remind you that

successful presentations depend upon both the preparedness of the group presenting, and the support of their
audience.  Today, you will play both of those roles, and it will be just as important to participate in your
group’s Book Slam! as it will be to support another group’s success by being an active and responsive audience.

○ Readers do this by:
1. taking the time to prepare for each book slam and have a setup that can allow each presenter to

perform and succeed.
2. providing and taking in complementary feedback from each performance piece.
3. being a present and supportive audience member by making eye contact and being attentive to each

performer.
4. sharing the work that has been accomplished with stakeholders and members of the school

community.
5. taking the time to reflect and self-assess each reader’s personal performance, taking the time to

recognize growth and success.
Skills (Students will be able to…)
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● Approach novels as being mirrors of their own experience, windows into another’s experience, and sliding glass doors that will help create an entry point into
another’s experience.

● Conduct meaningful literary analysis
● Engage in literary conversation with peers
● Challenge gender, racial, religious, and other stereotypes they see in characters as they read
● Develop strategies to sustain the requirements of reading several challenging novels
● Consider how new novels reflect issues experienced in the real world, and how they may be changing and challenging what it means to be a literary classic
● Transfer lessons learned from reading novels and meeting characters in different parts of the world to help them in their own neighborhood and in encounters

with people they meet
● Identify, understand, and explain the significance of symbols
● Share a significant novel that they have read, and encourage someone else to read it.
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